The relationship between student perceptions of the application of due process rights and student attitudes, 2003 by Spruce, John V. (Author) & Fenwick, Leslie (Degree supervisor)
THE RELATIONSHIP BETWEEN STUDENT PERCEPTIONS 
OF THE APPLICATION OF DUE PROCESS RIGHTS 
AND STUDENT ATTITUDES 
A DISSERTATION 
SUBMITTED TO THE FACULTY OF CLARK ATLANTA UNIVERSITY 
IN PARTIAL FULFILLMENT OF THE REQUIREMENTS FOR 
THE DEGREE OF DOCTOR OF EDUCATION 
BY 
JOHN V. SPRUCE 
DEPARTMENT OF EDUCATIONAL LEADERSHIP 
ATLANTA, GEORGIA 
MAY2003 
~J \"' ~~~- ft\ 
©2003 
JOHN V. SPRUCE 
All Rights Reserved 
ABSTRACT 
EDUCATIONAL LEADERSHIP 
JOHN V. SPRUCE B.A. UNIVERSITY OF TENNESSEE, 1983 
M.A. CLARK ATLANTA UNIVERSITY, 1993 
THE RELATIONSHIP BETWEEN STUDENT PERCEPTIONS 
OF THE APPLICATION OF DUE PROCESS RIGHTS 
AND STUDENT ATTITUDES 
Advisor: Dr. Leslie Fenwick 
Dissertation dated May 2003 
The purpose of this study was to examine the relationship between due process 
rights and various school-related issues and functions as perceived by students. A review 
of literature indicated that students' perceptions of these issues and functions have tended 
to effect attitudes and behavior of students by alienating certain groups of students from 
the academic and social processes. 
This study utilized quantitative methods to determine the relationships between 
due process rights and school-related issues and functions (school climate, school policy, 
attitude toward authority figures, and classroom learning environment). Over 2000 
questionnaires were given to ten moderators who were each responsible for one school 
site out offive middle schools and five high schools in the Dekalb County School 
System. One thousand seventy-eight questionnaires were returned correctly. 
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In the study, suspension and expulsion data from the survey are presented as 
descriptive statistics to gain insight into the attitudes and behavior patterns of the survey 
participants. The dependent and independent variables were analyzed using the Pearson r 
correlation coefficient and the Partial Correlation statistical tools. The 0.05 level of 
significance was used to test the null hypothesis. 
The following are the findings of this study: (I) There is a significant relationship 
between due process rights and school climate as perceived by students; (2) There is a 
significant relationship between due process rights and school policy as perceived by 
students; (3) There is a significant relationship between due process rights and students' 
attitudes toward authority figures as perceived by students; (4) There is a significant 
relationship between due process rights and classroom learning enviromnent as perceived 
by students; ( 5) There is a significant relationship between due process rights and school 
climate as perceived by students in terms of(a) gender, (b) race, and (c) school type; 
( 6) There is a significant relationship between due process rights and school policy as 
perceived by students in terms of(a) gender, (b) race, and (c) school type; (7) There is a 
significant relationship between due process rights and students' attitudes toward 
authority figures in terms of(a) gender, (b) race, and (c) school type; (8) There is a 
significant relationship between due process rights and classroom learning enviromnent 
as perceived by students in terms of(a) gender, (b) race, and (c) school type. 
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In the nation's schools today, there seems to be ever-increasing conflicts between 
students, teachers, and administrators as to where the boundaries exist between the way 
students are taught, controlled, and disciplined. The dilemma exists as to where a 
teacher's right to discipline begins and where it ends. This debate has risen from the fact 
that issues and court cases have been litigated in which students have shown that their 
rights have been violated, based upon the Fourth and Fourteenth Amendments. With the 
students proving these violations, they have in turn started to push the boundaries as to 
how they should be taught, controlled, and disciplined. Over the last four decades, the 
U.S. Supreme Court and state courts have rendered decisions that were in favor of 
expanding students' rights to rendering decisions that seem to limit students' rights. 
The trend in the latter part of the '90s has seemed to shift the delicate balance 
between students' rights and procedures towards the rights of school authorities to take 
proactive measures to ensure school safety. In the public arena, the people have started to 
feel that school children are pushing the legal envelope and because of this, school age 
children have become a public concern. The community has started to deny the validity 
of the school environment as being the instrument for students to become valid citizens. 
The highly bureaucratized procedures and methods of processing can in fact reduce the 
students' dignity and take away the students' rights. Often, the concern with maintaining 
the bureaucracy or maintaining control over the student occurs at the price of the 
student's rights. In fact, the inner-workings of the school environment have limited the 
potential for school officials to use their creativeness in terms of decision making when it 
comes to controlling and maintaining control over the students. These changes have 
brought about a growing reliance on a general set of rules and regulations. 
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Starting in 1968 and culminating in 1984, the legal constraints that have been 
placed on school authorities have caused school officials throughout the nation to make 
and enforce rules and regulations that coincide with guidelines of the Constitution. Social 
controls have long been used to keep students on a course that was productive; however, 
the social control placed on the student today has taken on the drastic course of an 
abundance oflitigation to be decided in the courtrooms. The most formidable of these 
controls in educational institutions of today seem to have their annexes in the courtroom. 
The struggle of power and equality by students takes place in the courts continually. 
These confrontations run the gamut from the official and legal right to use violence to the 
attempt to attain monetary retribution. 
Prior to this change, student-school rights were defined by the common law 
doctrine of "in loco parentis," which for centuries posited that school officials had the 
"right, duty, and responsibility to act in the place of a parent." Their right to act included 
the exercise of many parental powers, such as the right to search students for illegal 
items. These searches also include items merely considered as contraband under state, 
local law or school district policies, without the warrant or probable cause mandated for 
all citizens under the Fourth Amendment (Flannery, 1998). 
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One of the most troubling aspects of these challenges presented to school systems 
across the country is that students today do no have the same respect for authority figures 
that students of yesterday seem to have. Students do not seem to mind questioning or 
even rebelling against anything that does not suit them. These things can range from 
what they are taught, how they are taught, to the tone of voice used in speaking to them in 
correcting misbehavior. 
With this changing society, most high school administrative officers and many 
teachers who remain in education for any length of time will likely be involved in some 
aspect of a lawsuit or legal proceedings. In a generation, students have run the gamut of 
everything from trying to replace teacher rights with student rights, to wanting to run the 
school themselves; teachers and administrators alike have become more and more aware 
of the legal rights of students and themselves as educators (Chandler, 1992). 
Legal litigation over the last thirty years has placed the schools of today in a 
precarious situation in which the extent that a student can be disciplined does not have 
clear specific guidelines. Guidelines to which students are disciplined sometimes do not 
become specific until a legal precedence is set from some actual legal case. 
Due process was not an issue in school systems across the nation until Dixon v. 
Alabama State Board of Education was heard before the U.S. Supreme Court. In this 
particular case, students were expelled or placed on probation for a "sit in" at a lunch 
counter. The students were not given a hearing before given notice of charges and the 
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consequences for the act. This act was a direct violation of due process as set forth by the 
Fourteenth Amendment and was primary in setting precedence that students must be 
given a hearing before they are suspended or expelled. 
The fact that schools are bound to use due process hardly means that students 
cannot be suspended or expelled from the educational institution of today. It simply 
means that some decisions made in previous years by school officials have been in error. 
This process is designed to try to alleviate any room for error in making a decision about 
a student's future. 
Obviously, there exists a chance for mistakes to be made in deciding 
consequences for acts committed in the school environment; however, it must be kept at a 
bare minimum as not to interfere with the overall educational process. School officials, 
although proceeding in utmost good faith, frequently act on the reports and advice of 
others. The dispute often comes from the nature of the offense as it relates to the nature 
of the punishment. 
The difficulty is that our schools are vast and complex. Some modicum of 
discipline and order is essential if the educational function is to be performed. Events 
calling for discipline are frequent occurrences and sometimes require immediate, 
effective action. Suspension is considered not only to be a necessary tool to maintain 
order but a valuable educational device. The prospect of imposing elaborate hearing 
requirements in every suspension case is viewed with great concern, and many school 
authorities may well prefer the untrammeled power to act unilaterally, unhampered by 
rules about notice and hearing. It would be a strange disciplinary system in an 
educational institution without communication being sought by the disciplinarian (Meyers 
& Pawlas, 1989}. 
However, this research study will not focus on those guidelines of general 
discipline; nor will its primary purpose consist of a study of teacher, student conflict 
based on changing times. The primary focus in this study is to establish whether the legal 
litigation of the sixties to the present has led students to feel as though their rights are 
limitless, or perhaps are the students of today feeling even more confined and less free to 
express themselves? Also, do the students of today feel as though they must follow too 
many rules in today' s changing school environment? With this lingering in the 
foreground, the establishment of due process for students, could perhaps be the cause for 
increased suspensions and expulsions. 
Purpose of the Study 
The purpose of the study is to examine the relationship between the due process 
rulings of the sixties to the present and the impact these rulings have had on the changing 
student attitudes and behavior problems that schools are currently experiencing. The 
legal litigation of Dixon v. Board Of Education in Alabama in 1964, Tinker v. Des 
Moines Independent School District in 1968, Goss v. Lopez in 1975, Wood v. Strickland 
in 1975, and later on New Jersey v. TLO in 1985 generated significant rulings. These 
cases have been instrumental in changing and shaping the school environment. 
The various rulings had different implications and different outcomes. For 
example, the Dixon v. Board of Education involved students at a "sit in" at a lunch 
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counter. This case was more than an issue of students being expelled without a hearing. 
In fact, this event was part of the historical civil rights movement that was rapidly 
growing across the entire nation. The fact that they were students was merely 
coincidental. However, it became a landmark case for student rights. 
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The Constitution has provided that under the Fourteenth Amendment people 
cannot be denied liberty without due process. The Fourth and Fourteenth Amendments of 
the Constitution have led to many school issues and legal battles. These issues occurred 
over the last thirty years starting with Tinker v. Des Moines Independent School District 
in 1968. This case involved a legal battle over length of hair and the wearing of 
armbands to support the growing animosity across the nation over the Vietnam War. 
Goss v. Lopez is considered the most important case that generated student rights. 
The case stemmed from race-related student riots at Central High School in Columbus, 
Ohio in 1971. Even though Dwight Lopez insisted that he was innocent of any 
involvement in the riots, and he did not get a hearing to tell his side of the story. A 
federal court hearing the case on January 2, 1975 agreed with the students that they were 
denied the benefit of the due process procedure. However, looking at the larger historical 
significance of this event, one can note the real struggle was the integration of the races at 
this point in history. 
The following areas were investigated in the study: school climate, school policy, 
student attitudes toward authority figures, and classroom learning environment. Students' 
attitudes in the preceding areas are of utmost importance in this research study. The 
factors of race were investigated as it related to school climate and suspensions/ 
expulsions, school climate and violence, school policy and suspensions/expulsions, and 
school policy and violence. 
Each year more than 1.5 million American students miss a day or more of school 
because they have been suspended or expelled. Although the vast majority of these 
suspensions are not for violent or criminal acts, the proportion of violent and criminal 
acts is also increasing yearly. Jay Butler, a spokesman for the National School Boards 
Association stated, "There's no question that zero-tolerance policies and the pressures 
that boards have been under by parents and communities to deal with discipline have 
created more of a burden for school boards" (Cummings, 1999, p. C2). Several 
professional associations feel that suspended students lose valuable instruction and are 
likely to distrust the authority that has rejected them. This in fact can lead students to 
become more trouble for schools, which is in direct contradiction to the zero-tolerance 
policy. Minority students are disproportionately suspended and expelled which leads to 
further alienation. This can also have a negative impact on the zero-tolerance policy. 
Suspension rewards teachers and others for avoiding classroom responsibilities. Most 
indicators have shown that suspended students are usually the very students who most 
need direct instruction. 
However, the early indicators show that since the adoption of the zero-tolerance 
policy incidences of drug infractions and violence against students and teachers has 
declined drastically. It appears that this policy has definitely brought a sense of control 
back to administrators and teachers alike. What still needs to be determined is whether 
the impact of this policy hurt more students than has helped. 
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Associations such as National Foundation of Teachers warn that "traditional 
approaches-such as punishment, removing troublemakers, and similar measures often 
harden delinquents behavior patterns, alienate troubled youths from the schools, and 
foster distrust" (Cummings, 1999, p. C2). 
Creating a school environment that is free of violence and drugs has become a 
public priority. Over time, the approach taken by schools to prevent violence evolved 
from quick fix interventions to social control strategies, sophisticated, multifaceted, and 
long-term programs. Another controversial approach to violence prevention is student 
profiling. Many administrators have contemplated using this technique in their quest to 
keep schools safe. Some have perceived profiling to be a promising tool, and others view 
it as an ill-conceived response to the issue of school violence that has done far more 
damage than good. 
In recent years, Georgia's Governor Barnes has called for a return to "good old-
fashioned discipline." The idea was a loser in the Georgia Legislature two years in a row 
in 1997 and 1998; however, in the public opinion polls it was a big winner. This old-
fashioned discipline now involves the old blended with the new. The idea now is to 
empower teachers with the authority to actually take one step above the principal and 
suspend or possibly even expel an unruly student out of the classroom. This movement 
has started to gain momentum. 
At the opposite end of the issue, a very different set of concerns about discipline 
has been sent to Barnes to address the frustration of parents and students. Many of these 
parents and students are poor and black and they feel victimized by what they say is bad 
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education topped off by unfairly administered, zero-tolerance discipline. Unless these 
issues are addressed, said Senator Vincent Fort (D-Atlanta), who chaired a Senate panel 
on student discipline, "giving teachers more power will only worsen the unfairness or at 
least the perception of unfairness" (Cummings, 1999, p. C2 ). 
Fort's panel recommends more funding for school counselors and social workers, 
including elementary schools, where there is no state funding for counselors. These 
counselors and social workers need to be trained to help schools become more parent-
friendly and sensitive to diversity; buses need to be monitored; and records need to be 
kept on the gender; race and socio-economics of students who are disciplined. No 
student profiles were kept in the 600,000 cases of in-school suspension last year in 
Georgia, but blacks were about 2 Y2 times more likely than whites to be expelled or sent 
to an alternative school, according to the Fort's report (Cummings, 1999). 
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In studies conducted by the Center for Children and Education on school safety, it 
is noted that not only are educators not unduly fettered but that also many students are 
suspended. The evolution occurred partly because of necessity: the historical approaches 
have not worked very well; an increase in student diversity, coupled with overcrowding, 
is exacerbating tension in schools; and school violence is escalating. Other observers feel 
that the real failure of schools is to be clear about what their disciplinary procedures are 
and to follow those procedures (Cummings, 1999). 
Fear of drugs and violence is one of the main culprits in several of the radical 
changes and policies that have been instituted in the nation's schools. This fear is 
bringing about a new direction in the schools in which some of the Fourth Amendment 
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rights are being stripped through use of police-type enforcement measures and other civil 
rights that adult citizens consider inalienable. This fear has led many schools to increase 
the practice of searching students and even conducting mass searches. Thus, the first line 
of defense of school administrators is to bring in more policing measures by deploying 
undercover police who sometimes masquerade as students. These individuals are 
employed to catch drug dealers, conduct car searches, and render urinalysis. They may 
use metal detectors and drug sniffing dogs in their searches. 
School administrators and teachers alike can without a doubt agree that the school 
climate has changed drastically from decade to decade. However, are these changes 
necessarily all bad and non-beneficial to the average student? Some students may agree 
that there are a lot of stringent policies to follow; they also may feel that these policies 
help them to be safe and to feel safe in the school setting. Whereas, other students may 
feel that these policies are intrusive and a direct violation of their rights as students. In all 
of the new policies and new techniques in teaching and learning it is becoming more 
important to get the input of the student in which these policies will benefit. This study 
will use the input of students in investigating the problems of the school setting. 
Background of the Problem 
If due process is deemed as one of the pivotal policies, one would have to review 
the case of Goss v. Lopez (1975) which is considered a landmark case in changing 
students' rights. In considering students as citizens, certain aspects of this bureaucracy 
which have worked against students have also served the student in the end. The massive 
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Jaws and policies set up to insure "respect for authority and obedience to the Jaw," have 
become part of the weaponry which students have used to protect their own rights as 
citizens and students as well. They have discovered that they are students and citizens, 
with the rights due in each category. Much of what they have done is in the way of 
protecting their own limited interests (Parelius & Parelius, 1978, p. 21}. 
For example, in Tinker v. Des Moines Independent School District (1969}, Justice 
Abe Fortas, writing the majority opinion in this case, declared that wearing of black 
armbands to protest the Vietnam War was a form of"symbolic sJech." He also argued 
that "First Amendment rights applied in light of the special characteristics of the school 
environment, are available to teachers and students. It can hardly be argued either 
students or teachers shed their constitutional rights to freedom of speech or expression at 
the schoolhouse gate" (Leming, 1997}. 
However, in the 1980s, cases were decided that seemed to limit the rights of 
students while in a school setting. For example, in New Jersey v. T.L.O. (1985}, the 
Supreme Court decided that school officials need only "reasonable suspicion" rather than 
"probable cause" to search a student's property. A few years later, in Hazelwood School 
District v. Kuhlmeier (1988), the Court held that public school officials may censor 
student speech which takes place in school sponsored forums. Justice Byron White, 
writing for the majority, argued that the school newspaper "Spectrum" is not a public 
forum and is sponsored by the school, therefore, school authorities may exercise editorial 
control over its contents (Leming, 1997). Previously, the due process requirements did 
not impose a particular model on the school disciplinary procedure. Due process is a 
flexible concept; whether it is afforded in a particular case depends on the circumstances 
of that case. 
12 
The exactness and formality required of the procedure used in student discipline 
are directly proportional to the seriousness of the sanction that may be imposed. Thus, if 
the only penalty that may be given is an extra assigmnent or a detention after class, no 
formal procedure is usually required. Previously, only in cases that involved long-term 
suspension or expulsion was the school legally obliged to give the student such 
guarantees as a notice and hearing and to take action only when the evidence supported 
the charges. In two recent opinions, however, the United States Supreme Court has 
extended the due process requirements to all school suspensions regardless of duration 
and to corporal punishment. Thus, the concept of due process continues to expand in the 
school setting (Covert & Chidester, 1985, p. 15). 
Despite this expansion, an informal procedure, similar to those that most schools 
now use, is legally permissible in suspension and expulsion cases if the student is fully 
aware of his or her rights and voluntarily chooses the informal type of procedure. The 
courts have not applied more elaborate procedural requirements when the dismissal is 
based on academic failure. Therefore, only when the issue is misconduct and the student 
may be suspended or expelled is the school usually required to afford him the opportunity 
to have the more formal procedure (Covert & Chidester, 1985, p. 15). 
It is important to note that while the U. S. Supreme Court continues to tum the 
decision-making process over to the individual states as far as policy making goes; the 
opinions rendered by the high court are generally followed. These rulings are used as a 
mandate to ensure that the federal government continues to funnel monies down to the 
state. 
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Once it is determined that due process applies, the question remains, what process 
is due? The process that school systems must employ in dealing with problem students 
sometimes can become very lengthy and time-consuming. In turning to the question, it is 
fully understood by school systems that cases regularly do interpret and apply the Due 
Process Clause in intensely practical matters and that the very nature of due process 
negates any concept of inflexible procedures universally applicable to every imaginable 
situation (Zirkel, 1978, p. 77). 
Judicial interposition in the operation of public school systems of the nation raises 
problems requiring care and restraint. By and large, public education in our nation is 
committed to the control of state and local authorities. Ongoing cases are invoking 
changing opinions. Controversies are forever raging about the cryptic and abstract words 
of the Due Process Clause. There can be no doubt that, at a minimum, they require that 
deprivation oflife, liberty, or property by adjudication be preceded by notice and 
opportunity for hearing appropriate to the nature of the case. The fundamental requisite 
of due process of law is the opportunity to be heard, this is a right that has little reality or 
worth unless one is informed that the matter is pending and can choose for himself 
whether to contest. At the very minimum, therefore, students facing suspension and the 
consequent interference with a protected property interest must be given some kind of 
notice and afforded some kind of hearing. Parties whose rights are to be affected are 
entitled to be heard in order that they may enjoy that right they must first be notified 
(Zirkel, 1978, p. 78). 
However, some of the key policies now in place for expulsion and disciplinary 
problems, such as students bringing weapons to school are the following: 
Each school board shall establish a policy requiring the expulsion from 
school for a period of not less than one calendar year of any student who is 
determined, pursuant to this subpart, to have brought drugs, or weapons to 
school. 
The local board of education shall have the authority to modifY such 
expulsion requirements as provided basis. 
A hearing officer, tribunal, panel, superintendent, or local board of 
education shall be authorized to place a student determined to have 
brought a weapon to school in an alternative educational setting. (Student 
Rights and Responsibilities Manual: Dekalb Schools, 2000, p. II) 
Nothing in this policy section shall infringe on any right provided to students with 
Individualized Education Programs pursuant to the Federal Individuals with Disabilities 
Education Act, Section 504 of the Federal Rehabilitation Act of 1973, or the Federal 
Americans with Disabilities Act. This policy became effective on July I, 1995 (Student 
Rights and Responsibilities Manual: Dekalb Schools, 2000, p. 11-14). 
The term "disciplinary order" means any order of a local school system that 
imposes short-term suspension, long-term suspension, or expulsion upon a student in 
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such a system. A policy was also created to establish disciplinary hearing officers, 
panels, or tribunals for imposition of suspension or expulsion; rules and regulations; and 
appeals. 
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When an inappropriate act of discipline occurs, the school administration, 
disciplinary hearing officer, panel, tribunal of school officials, or the local board of 
education must report the incident to the appropriate law enforcement agency or officer 
for investigation to determine if criminal charges or delinquent proceedings should be 
initiated. No individual reporting any incident under this subpart to a law enforcement 
agency or officer shall be subject to any action for malicious prosecution, malicious abuse 
of process, or malicious use of process (Student Rights and Responsibilities Manual: 
Dekalb Schools, 2000, p. 11-14). 
In Dekalb County Schools, for example, the Board of Education authorizes a 
committee of certified personnel to hear student discipline cases and to expel or suspend 
for extended periods oftime any student guilty of violating an approved or adopted 
regulation for student conduct published by the school system. 
Members of the Student Evidentiary Hearing Committee are selected by the 
Director of Student Relations or his representative and are composed of one building 
level administrator, three representatives from the Department of Special Services, and a 
hearing officer. The three members from the Department of Special Services shall be a 
psychologist, a social worker, and a special educator. No fewer than three members are 
required to be present and decisions require an affirmative vote of at least two-thirds of 
the committee hearing the case (Student Rights and Responsibilities Manual: Dekalb 
Schools, 2000, p. 11-14). 
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The committee conducts evidentiary hearings on all student discipline cases 
involving possible long-term suspensions beyond ten school days or possible expulsions. 
At the evidentiary hearing, students are entitled to legal counsel, may subpoena witnesses, 
and may cross-examine school system witnesses (Student Rights and Responsibilities 
Manual: Dekalb Schools, 2000, p. 11-14). 
Decisions made by the committee may be appealed to the superintendent of 
schools within twenty calendar days from the decision of the committee. The written 
notice of appeal must distinctly and specifically set forth the reasons, together, with any 
supporting arguments, as to why the decision of the Student Evidentiary Hearing 
Committee is alleged to be erroneous. The notice must further specify what portion or 
portions of the record support appellant's contentions. No new evidence is allowed and 
the superintendent of schools or the Board of Education reviews the record and renders 
the decision in writing (Student Rights and Responsibilities Manual: Dekalb Schools, 
2000, p. 11-14). 
Appeal requests pertaining to long-term sus pension, transfer to alternative school, 
restitution, expulsion, and any committee decision involving cases of alleged assault or 
battery by a student upon a teacher, other school official, employee, or another student 
will be directed to the Board of Education. The Board of Education conducts the appeal 
by reviewing a transcript of the record. Appeal requests pertaining to probation and 
short-term suspension of I 0 days or less are directed to the superintendent of schools. 
The parent and/or guardian is notified in writing of appeal decisions within 10 days, 
excluding weekends and holidays, from the date the request for appeal is received 
(Student Rights and Responsibilities Manual: Dekalb Schools, 2000, p. 11-14). 
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When a quorum of the Dekalb Board of Education, acting in official capacity, has 
heard an appeal from the Student Evidentiary Hearing Committee, the decision cannot be 
reconsidered by the Board of Education unless it is shown that new and significant 
evidence has been discovered. Furthermore, this evidence must not have been available 
at the time the matter was originally heard by the Student Evidentiary Hearing 
Committee. In all cases, the student or parent may petition the Board for reconsideration 
after six months (Student Rights and Responsibilities Manual: Dekalb Schools, 2000, 
p. 11-14). 
The superintendent, at his discretion, may suspend the enforcement of the action 
the Student Evidentiary Hearing Committee renders, pending the outcome of an appeal 
before the Board of Education (Student Rights and Responsibilities Manual: Dekalb 
Schools 2000, p. I 1-14). These processes are the normal courses of action used in the 
due process of students. However, there are always exceptions to the rule. 
Statement of the Problem 
The predominant dilemma seems to be that the due process rulings have caused a 
sense of uncertainty in the approach that should be used in disciplining students and 
staying within the framework of the legal system and its rulings and policies. As stated 
earlier some governmental officials seem to feel that students are not experiencing the full 
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effect of due process and the Fourteenth Amendment. Other governmental officials feel 
that due process has tied school officials' hands. 
Taken at face value, the question whether due process ties the administrator's 
hands is up for debate. Zirkel (1978) states: 
Of course, due process ties the administrator's hands; that is precisely how 
English common law and American law came to be what it is. The Magna 
Carta tied King John's hands and expanded freedom to a new group of 
people over whom he formerly held and exercised oppressive power. 
Historically, due process emerged as a way of guaranteeing rights and the 
privileges of governmental protection to a wider range of people in 
English and American institutions. Due process, of course, ties 
administrators' hands just as due process keeps a husband from beating his 
wife the way he used to beat her. Due process means that a worker has the 
right to hear and to be heard if brought up on certain charges and fired. 
(p. 79) 
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In 1973, the Supreme Court explained its conclusion that education was not a 
"fundamental interest" under the United States Constitution. The Supreme Court felt that 
education, perhaps even more than welfare assistance, presents a myriad of intractable 
economic, social, and even philosophical problems. In such circumstances, the judiciary 
is well advised to refrain from imposing on the states inflexible constitutional restraints 
that could circumscribe or handicap the continued research and experimentation so vital 
to finding even partial solutions to educational problems and to keeping abreast of ever-
changing conditions. 
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In Goss v. Lopez, the United States Supreme Court ruled that due process did not 
require confrontation and cross-examination for suspending a student for up to ten days; 
however, minimal due process notice and an opportunity to be heard was required. In the 
case of suspensions over I 0 days in length, more stringent procedural protections may be 
required. 
Due process requires that a person be given notice and an opportunity to be heard 
before being deprived of liberty or property. Another important element of due process, 
however, is the existence of pre-announced rules. Through pre-announced rules, the 
student or employee is put on notice that their actions may be the basis for disciplinary 
actions. 
Pre-announced rules should be the first step in any procedural due process system. 
The rules must be sufficiently definite to provide prior notice to students that certain 
standards of conduct or behavior or performance are expected, and that failure to comply 
with those standards may result in sanctions, discipline, or discharge. No discipline can 
be imposed except on the basis of substantial evidence of violation of one or more 
specific rules or policies. 
It is known that there are certain situations that the courts have ruled on over the 
last four decades; however, it still is subject to scrutiny when one considers the following: 
How limited should student expression be in school settings? What kind 
of search and seizures would violate the student in the school setting? 
How have the court decisions been applied and are the standards changing 
over time? Are too many students being suspended and expelled? (Zirkel, 
1978, p. 80). 
The researcher asks, "Are the standards of school climate, school policy, classroom 
learning environment and authority figures too drastic?" These are some of the issues 
that will continue to be researched and debated over time. 
Significance of the Study 
20 
The study may serve to be of great importance to a number offactions concerned 
with schools and the overall environment of the school. Primarily, the study can provide 
insight to administrators from the superintendent down to the principals, social workers, 
school psychologists, counselors, and teachers in the classroom. Using the students' input 
in the study, these various factions can come to know exactly how students feel and how 
their attitudes have effected the schools overall. 
Secondly, the study has provided insight for parents in terms of how students 
generally regard authority figures at school and at home. This information can be useful 
in keeping students on track and by understanding what is necessary for them to achieve 
and maintain success at school. This is very important because too many students are 
dropping out and underachieving in the nation's schools. Parents must understand that 
the school-age children of today are exposed to far more complex and controversial topics 
than any generation before them. The technology explosion allows students to experience 
far more complexities they may not be mature enough to handle. Parents must 
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understand and know the experiences that students have today. This knowledge can go a 
long way in keeping the child focused and in tune with the most important thing which is 
their education. This study affords the parent the opportunity to know what students are 
generally thinking. 
Thirdly, businesses in the community can benefit because students must supply 
the workforce of the new century with their skills and labor. Businesses have a large 
stake in this enterprise because the workforce of skilled and educated employees are 
starting to experience shortages in several areas. Therefore, they must also lend a hand 
more than ever to make sure that no student falls through the cracks and drops out. 
Previously, the due process requirements did not impose a particular model on the 
school policy and procedure. Due process is a flexible concept; whether it is afforded in a 
particular case depends on the circumstances of that case. In examining the study, the 
question must be asked, "Are educators (administrators and teachers) using the best 
possible procedures in governing students?" The answer may be found in the number one 
product of any school system, the student. Educators must start to receive students' input 
and value this input as being very important in making schools policy and shaping school 
into excellent places of academia. 
Another dilemma at hand is to understand just how far students' rights go. Are 
students subject to the same legal representation that is available for adults? Perhaps, 
some of the due process procedures in place at this time can be connected to the fact of 
creating a stable environment or causing a stable less chaotic environment. The other 
side of this debate could in fact prove that without due process procedures in place now 
the environment could be more fragile and unstable. This research study may act as a 
guide to show how the due process procedure has been beneficial or non-beneficial. 
Research Questions 
There are eight research questions that this study should answer: 
I. Is there a relationship between due process rights and school climate as 
perceived by students? 
2. Is there a relationship between due process rights and school policy as 
perceived by students? 
3. Is there a relationship between due process rights and students' attitudes 
towards authority figures as perceived by students? 
4. Is there a relationship between due process rights and classroom learning 
environment as perceived by students? 
5 Is there a relationship between due process rights and school climate as 
perceived by students in terms of(a) gender, (b) race, and (c) school type? 
6. Is there a relationship between due process rights and school policy as 
perceived by students in terms of(a) gender, (b) race, and (c) school type? 
7. Is there a relationship between due process rights and students' attitudes 
toward authority figures as perceived by students in terms of(a) gender, 
(b) race, and (c) school type? 
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8. Is there a relationship between due process rights and classroom learning 
environment as perceived by students in terms of (a) gender, (b) race, and 
(c) school type? 
Summary 
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This chapter has served has an introduction to the benefit and need of this research 
study. There should not be any doubt that landmark cases that declared due process rights 
of students have had an effect on the way schools are operated today. However, what is 
not clear is the degree of effect that these cases have helped or hurt a segment of the 
school population. It appears that some students are definitely becoming lost in the 
shuffle. In the second chapter that comprises research literature related to the topic will 
explore some of the positive and negative effects of the changing school environment. 
Furthermore, the next chapter examines some of the other possible and probable causes of 
increasingly changing student attitudes and behavior. 
CHAPTER II 
REVIEW OF THE LITERATURE 
Introduction 
This chapter reviews literature related to the study. Each topic reviews literature 
relevant to the hypothesis presented in the study. Specifically, the studies presented 
provide relevant information on the historical perspective of schools, racial and ethnic 
relations in schools, violence in schools, discipline in schools, suspensions/expulsions in 
school, classroom learning environment, student attitudes toward authority figures, school 
policy, school climate, and due process. The main focus in the related literature is not 
only to examine some of the problems, but also to examine some of the potential 
remedies for schools. 
During the past years, concerns over student discipline and violence, and the lack 
of respect by students in public schools have increased greatly. Much of this concern, 
which has gained both national and local attention, centers on drugs and weapons. 
School systems have attempted many responses to these problems. According to a 
National School Boards Association study (1993), urban districts often collaborate with 
other agencies to reduce violence in their schools. When dealing with school discipline 
codes, the majority of these urban districts seek the suspension or expulsion of violating 
students. However, in spite of these traditional methods of dealing with drugs and 
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violence, districts often employ a host of additional responses in an attempt to maintain 
order in their buildings (Stefkovich & O'Brien, 1997). 
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However, the school policies in place to handle misbehavior and delinquency 
have actually served to alienate many students. Most of the policies are quick fixes, 
punishment oriented, solution driven approaches to school discipline. Obviously, more 
preventive measures need to be in place which provide adequate services for early stages 
of substance abuse by youth, effective gun control, and the onslaught of media violence. 
The next section provides a historical perspective of schools and how schools 
have evolved over the years. This perspective also reviews some of the factors that have 
been a part of schooling since its beginning. Furthermore, these issues must be 
understood to gain a better understanding of how schools should evolve to better 
accommodate students. 
Historical Perspective 
Along with the uniquely American idea of public education for everyone, rich or 
poor, are two opposing concepts. Both of these concepts have their roots deep in 
American history and philosophy, and their impact is still felt in current attempts to 
define the rights of students. It has long been held that authority emanates from above, 
and those governed by such authority have little or no say about how power is exercised. 
The other holds that authority originates solely within the governed themselves and that 
they alone are to determine what governmental action is in their best interests. This 
conceptual conflict has plagued American education before the American Revolution. 
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The idea of public education, along with the concept of authoritarian control, 
originated in the Massachusetts Bay Colony settled by Puritans in the seventeenth 
century. The Puritan governmental structure reflected these colonists' concern with strict 
maintenance of order, as well as their preoccupation with the fallibility of man, and their 
theology defined as weak, sin-ridden, and incapable of truly moral, independent action 
(Schofield, 1975). 
In order to regulate the profligate tendencies among their people, the governors of 
the colony maintained tight, autocratic control, claiming that "a higher authority had 
given them the right to correct, govern, punish, pardon, and rule" (Ladd, 1973). The 
ruling authority regarded public education as a way of strengthening this control that was 
deemed essential and a God-given right. The colony's governor established a system of 
public instruction intended to provide knowledge of the scripture and to ensure that 
knowledge would not be buried in the graves of their forefathers. 
Another purpose of public education, as the Puritans conceived it, was to facilitate 
the socialization of the young into the accepted forms of Puritan life. The education 
process utilized in England was no longer workable in the New World where the family 
structure and parental control were already weakening (Schofield, 1975). The breakdown 
in the role of the family produced legislation in all colonies requiring children to obey 
parents and providing sanctions for disobedience. Everyone is familiar with the more 
drastic forms of Puritan punishment such as dunkings, the stocks, and burnings at the 
stake (Goldstein, 1974). This brutality rarely applied to children in school; however, the 
idea of simple and swift discipline with no recourse to due process or appeal was an 
essential part of Puritan education. 
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In sharp contrast to the rigid authoritarian structure of Puritan government and 
schools stands the democracy of Thomas Jefferson and James Madison. Their notion that 
power resides with the people, not with the governors, is directly counter to the theocratic 
concept of power from above. As Ladd stated, "Ultimate authority comes not from above 
but from below; it is not centralized but is scattered equally among the members of the 
community" (p. 309). This is the general theory that Madison purported and stood firm 
on. 
Jefferson and Madison, both framers of the federal system of government 
embodied in the Constitution, were well aware that "the reason of man continues fallible," 
as Madison states in The Federalist, No. X The concept of Jefferson and Madison on the 
fallibility of man lacked the vehement emphasis on weakness and sin so characteristic of 
Puritan thought. According to Madison, "the way to temper the harmful effects of man's 
inadequate exercise of reason was to frame a government in which no one person, or 
group of persons, has supreme authority" (Ladd, 1973). This doctrine was intended to 
create boundaries in which all men must exist. 
Operating under these democratic premises, Jefferson outlined a function of 
education quite different from that espoused by the Puritans. Instead of a means of 
control, education was, to Jefferson, the means of preparing the populace for assumption 
of governmental responsibility. In his "Notes on Virginia," he proposes a system of 
schooling intended "to diffuse knowledge more generally through the mass of the people" 
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(Goldstein, 1974). Jefferson outlined a system designed to provide the essentials of 
reading, writing, and aritlunetic for everyone. From the tuition-less schools the cream of 
the crop students would be selected for further schooling. The main thing that Jefferson's 
plan lacked was any mention of discipline and rigid control that was characteristic of the 
Puritan education system. 
The effects of this philosophical split between authoritarianism and democracy are 
perhaps more obvious in education today than ever before, in large part because of the 
increased attention to student rights and the regulation of student behavior. The fact that 
educators are aware of the divergent nature of these concepts, as well as their implicit 
different definitions of the relationship between the school and student is quite evident. 
According to Ladd, "Federal judges and other persons steeped in the Madisonian system 
have increasingly pressed our public schools to adopt that system in place of the 
traditional one" (p. 312). 
Due to the great roles played by the courts in the delineation of student rights, in 
focusing on student rights, the court's decision must be examined. The school 
administrator today is in a rather awkward situation, as numerous researchers have 
pointed out. The administrator must incorporate the mandates of the courts into the 
governmental and disciplinary structure of the school, thus walk a fine line (Pearl, 1972). 
Henning (1974) pointed out that the very tension and conflict over the rights of 
students may be a valuable source of education in itself Too many of those concerned 
about the issue of student behavior overlook the extraordinary educational opportunity it 
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presents. The issues related to student behavior are issues of fundamental importance to 
society. 
The courts, especially since the I 954 Supreme Court decision in Brown v. Board 
of Education, have come to the forefront in the continuing struggle to define the rights of 
students and implicitly to define the relationship between student and school. The 
ascendancy of the courts in matters relating to student rights and discipline is in part the 
result of the seemingly inability oflegislative bodies, especially at the state level to come 
to terms with the issues (Hazard, 1974). 
Nowhere in the area of control of student behavior is the conflict between 
authoritarianism and democracy more evident than in the controversy over the concept of 
in loco parentis. This common law measure is a direct descendant of the Puritan idea of 
authority. It embodies the notion that school authorities stand in the place of the parent 
while the child is at school (Reutter, I 975). 
This concept incorporates both the constructive and punitive aspects of the 
parental role, though most of the emphasis is on the latter aspect. However, Nolte (I 973) 
points out that the in loco parentis role also means that the school administrator is a 
defender and supporter of the student. The conflict arises when this constructive, 
protective function is coupled with the other side of the role, the punitive side. 
Reutter (I975) points out that in the in loco parentis as applied to discipline the 
inference is that school personnel may establish rules for the educational welfare of the 
child and the operation of the school and may inflict punishments for disobedience. In 
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loco parentis is very important in the controversy over definition of student rights because 
it expresses the two essentially incompatible roles that school officials must play. 
The weaknesses of the in loco parentis doctrine were recognized by the courts as 
early as 1859 when a Vermont court found that the doctrine had certain flaws. Kleeman 
(1972) stated that the court noted the possibility for abuse of the punitive side of the role. 
School officials had none of the instinct of parental affection that normally acts as a curb 
on intra-family discipline, according to the Vermont court. 
Although some court rulings have reinforced the in loco doctrine, even as recently 
as 1969 in State v. Stein, others have seriously questioned its validity, especially where it 
interferes with due process (Nolte, 1973). There have been no definitive rulings, 
especially from the Supreme Court, rendered on this doctrine which indicates that the 
tension between authoritarian control and democratic latitude has yet to be resolved 
(Kleeman, 1972). This tension has seemed to occur most in terms of student rights and 
the courts have ruled on both sides of the issue. 
Shannon (1973) in his study concluded that the increasing importance of the role 
of the courts in defining student rights is due to five factors, all of which in turn affect the 
courts' attitude toward public education in the United States: 
I. The importance of education has become progressively more evident, 
providing greater impetus to guaranteeing equal educational opportunity for 
everyone. 
2. Congress and state legislatures have broadened the general civil rights laws to 
apply to more people in more circumstances. 
3. As a whole, however, legislative bodies have failed to provide adequate 
solutions to public problems, leaving the courts as the public's final recourse. 
4. The mass media has facilitated the exchange oflegal concepts and issues, 
making the general public more aware of the controversies arising over the 
question of student rights. 
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5. People are becoming more litigious; they are no longer satisfied with answers 
given by school officials, so they take their cases to court. 
Directly counter to the concept of in loco parentis is the concept of due process 
law for students. The in loco doctrine assumes that the student must submit 
unquestioningly and without appeal to the discipline of his superiors. Due process 
assumes that those superiors may not deprive him oflife, liberty, or property, without 
according him the chance to answer charges against him and to plead his case before any 
disciplinary action can be taken. 
The extent to which due process must apply in disciplinary cases is still undecided 
by the courts, but in some areas, such as expulsion and suspension, the due-process 
requirements are more specifically spelled out. However, in other disciplinary cases, such 
as those cases involving corporal punishment, due process has not been required by the 
courts. 
Regarded by many educators as severe disciplinary measures, long-term and 
short-term suspension and expulsion have come under scrutiny by the courts over the 
years. The main constitutional issue involved is one of due process, with students and 
their advocates contending that depriving a student of education without due process of 
law is a violation of property rights and ofliberty under the Fifth and Fourteenth 
Amendments (Schofield, 1975). 
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The fact that due process is guaranteed citizens not once, but twice in the 
Constitution indicates the centrality of this concept to the American form of government. 
Nolte (1973) noted that, "The idea of due process intended to restrict the intrusion of the 
government into the life of the individual, had its source in English law, dating back to 
the year 1215 when King John was forced to relinquish some of his power to the 
citizenry" (p. 42). 
Nolte also states that "There is almost universal acceptance of the idea that due 
process requires some type of hearing, and that this hearing must occur before state action 
is taken. In the school setting, due process usually means giving the accused student the 
chance to know and refute charges brought against him prior to disciplinary action. 
However, the due process requirements outlined by various courts and school districts are 
far from standardized" (p. 43). 
Flygare ( 197 4) suggested that the law relative to suspensions and expulsions has 
been in chaos over the entire existence of the public school. Courts in some sections of 
the nation had imposed elaborate procedural requirements while courts in other sections 
have given carte blanche authority to suspend pupils summarily. Also adding to this 
confusing array of state statutes are, state board of education regulations, and local school 
board rules. A definitive Supreme Court ruling on the question of due process in 
suspension and expulsions cases is needed to clear up the confusion. 
- ------ -----------------------' 
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Another confusing area of concern is search and seizure. Students' freedom from 
unreasonable searches and seizures is not clearly established especially where property is 
involved. Kleeman ( 1972) notes that although the dormitory rooms of college students 
are irnrnune from searches by school officials, the public school student's locker is not 
equally irnrnune. Kleeman also noted that the area of search and seizure covered by the 
Fourth Amendment is at least one area where the doctrine of in loco parentis will survive. 
(p. 10). 
Throughout the history of the public school in America, the topic of students' 
rights and their due process has been a topic of debate. However, in examining the 
history of schooling, it becomes obvious that in the public schools of today some of these 
issues must be redefined clearly and concisely. One such issue that must be redefined and 
restructured is the ethnic and racial relation in schools. 
Ethnic and Racial Relations in Schools 
In recent years, several factors have contributed to conflicts among students of 
different backgrounds. Changes triggered by the civil rights movement, the diversity of 
immigrants to the United States, and an increasing awareness of ethnic identity. Tensions 
can exist among different racial and ethnic groups despite the presence of those groups in 
the United States for generations. Group conflicts can affect academic achievement as 
well as social relationships. 
Many patterns of racial and ethnic group relations in our schools are based on the 
ways that members of a given racial or ethnic group have been included or excluded 
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within American society. These patterns suggest that we cannot understand present day 
group relations without considering slavery; the discrimination faced by Southern 
European immigrants; the conquests of the Indians and Mexican Americans; the 
relocations of Japanese citizens during World War II; and the experiences of Cuban and 
Vietnamese refugees and other recent immigrants (McLemore & Rome, 1998). 
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There are also conflicts within ethnic groups. For example, Hispanic students 
may be prejudiced against or hold stereotypes of recent immigrants of their own ethnic 
origins; tensions may also exist between recent black immigrants and U.S. born African 
Americans or between Asian citizens and Asian newcomers. 
Schools have historically helped include newcomers in American society and 
continue to do so. However, previous research about inter-group relations in schools is 
now decades old and it focused mostly on improving relations between whites and 
African Americans (Schofield, 1995). Today, racial and ethnic relations are more 
complicated. Factors affecting the outcomes of inter-group contacts can include 
ethnocentrism (the belief that one's own group is superior), competition for resources and 
attention, and the relative power and status of the groups involved. 
A study by Romo and Falbo ( 1996) revealed Hispanic school achievement was 
often discouraged by peers who teased friends about being "school-boys" or "nerds" if 
they completed homework or participated actively in class. (McLemore & Romo, 1998) 
showed that anxiety about dealing with members of other racial or ethnic groups, may 
lead to individual groups defining particular areas of the school as "their territory." 
School policy may also contribute to segregation. When teachers and administration 
segregate students into honors, regular educational, and remedial classes that create 
racially or especially homogenous groups, the classes often magnify already existing 
stereotypes and discrimination (Schofield, 1995). 
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Exposing students and teachers to accurate information about other groups allows 
them to learn about inter-group similarities and differences. When individuals have 
accurate information, they are Jess likely to accept stereotypes and to be prejudiced 
(Olsen, 1997). As students and educators gain knowledge about other groups and their 
histories, they will be more likely to respect members of those groups and cooperate with 
them. Drawing attention to the processes of discrimination, engaging actively in team 
building, and consulting continuously with students all help to develop a new culture of 
tolerance and understanding (Pearl, 1997). 
Allport's (1954) contact theory argued that increased inter-group contact would 
not necessarily lessen hostility or lead to interracial friendships. Instead, contact may 
reinforce previously held stereotypes and increase inter-group hostility. Allport insisted 
that for inter-group relations to improve, the contact situation should be structured to 
provide equal status for minority and majority group members. Furthermore, strong 
institutional support for positive social relations, such as cooperative interaction aimed at 
attaining shared goals, is required to improve interracial relations (Kiunelkov, 1999}. 
One way of improving inter-group relations has been to have students participate 
in joint activities. When people do things together they have opportunities to judge 
people on their own merits rather than on stereotypes. These contacts have been most 
successful if the people involved are of equal social status, are working cooperatively on 
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something, if their activity was supported by people in positions of authority, and if the 
activity involved a high level of intimacy (McLemore & Romo, 1998). If the activities 
were organized inappropriately, students involved in interethnic programs would become 
more prejudiced. Also key were parents, teachers, and peer support for the activities. 
Ethnicity and race are important ways that students define themselves in the 
schools. Promoting positive inter- and intra-group relationships can further students' 
willingness to learn, promote academic achievement, and help youth prepare for 
successful lives in the larger community and world of work. 
Schools must also assure that every student is being disciplined and punished 
equally. There have been numerous studies that suggest that not all students face the 
same punishment and consequences for equal disobedience and misbehavior. Studies 
have also shown that minorities are often punished more harshly. Furthermore, in some 
cases the punishment may be too stringent and in other cases the punishment is too 
lenient. 
Suspensions/Expulsions in Schools 
In a research study by Fontenot (1997) entitled "The Culture of School Violence," 
a twofold approach was used in its purpose. First, the study examined the nature and 
causes of school discipline problems and school violence including an increase in the 
number of racial, cultural, and class hostility incidents; and the study also set out to offer 
remedies which might help alleviate disruptions to the learning process. 
37 
Eight middle schools with a total of3,212 black and 6,460 white students were 
surveyed to identity the most frequent incidents of rule violations and school violence by 
ethnicity. These schools which include grades fifth through the eighth grades were 
randomly selected. 
The significance of this study was to discover the nature and causes of school 
violence. How do the classroom teachers, principals, parents and other community 
individuals go about the realities of implementing the processes of schooling in such a 
disruptive, hostile, and violent environment? 
The findings of this study indicated that a larger percentage of black students are 
engaged in fighting at school, causing disturbance in class, disrespect for authority, 
violation of school rules, and in cutting classes than are white students in the middle 
grades surveyed. 
The study concluded that the cultural differences, lifestyles, and appreciation for 
school learning that exist between black and white Americans must be truthfully faced 
and acknowledged. For too long now there has been a taboo against discussing the 
differences that exist between and among various ethnic and socioeconomic groups in our 
country. Until the truth about the ethnic, cultural, and value differences are confronted 
and discussed, it will be impossible to design a better and more productive school 
environment that is conducive to school learning. Diverse ethnic, cultural, and class 
differences have to be acknowledged before an understanding can be achieved about 
culture, values, lifestyles, and desire for school learning of the various ethnic groups. 
Failure to truly admit ethnic and culture differences can only lead to a more violent and 
disruptive force that impedes the whole educational enterprise. 
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A similar research study was conducted in the Jackson Public Schools District in 
the city ofJackson, Mississippi by Fortenberry and Tadlock (1996). The school district 
consists of approximately 32,000 pupils in 37 elementary schools, 11 junior high schools, 
and 7 senior high schools. The time of implementation of this model with attendant data 
collection was September 1, 1994 through June 7, 1995 and September 3, 1995 through 
June 4, 1996. The following questions guided inquiry for this evaluation: 
1. What is the frequency of Corporal Punishment, Suspension, and Expulsion in 
each grade, each school, each division, and the district? 
2. Where does disciplinary offenses take place most often (location)? 
3. What are the specific pupil behaviors that result in each type of disciplinary 
action? 
4. How many attendance days for pupils are lost due to suspension? 
5. What percentage of the pupil population has one offense only, or multiple 
offenses? 
The following were significant findings from the Fortenberry and Tadlock ( 1996) 
research: 
1. The frequency of disciplinary action and the type of disciplinary action 
imposed varied considerably between schools. Some schools report high 
incidence of disciplinary action while others report very little. 
2. The type of discipline is related to division with most corporal punishment in 
elementary schools and most suspensions in secondary schools. Almost all 
expulsions are in secondary schools with the greatest frequency in grades 
7-10. 
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3. The primary causes for disciplinary action by schools are minor fighting 
incidents, classroom disruption, an insubordination. The incidence of alcohol 
and drug related offenses are very small. A significant number of offenses 
that relate to leaving classes without permission or arriving late to class are 
noted. 
4. Most offenses occur in classrooms, hallways, or on school grounds. A very 
small percentage of cases occur on school buses, or athletic games, or in other 
areas such as cafeterias, auditoriums, libraries, or gyms. 
5. Most students have no disciplinary offense or only one offense, only a few 
pupils were found to be chronic repeat offenders. Over 91% of the pupil 
population had no discipline offense during each school year. Only 6% had 
only one offense. The remaining 3% had multiple offenses with some pupils 
having over 6 offenses. 
6. The number of pupils receiving corporal punishment one time is 804. The 
number of pupils receiving 1-5 day suspension one time is 1060. Suspension 
1-5 days was received two times by 223 pupils and 132 pupils received 
corporal punishment one time and 1-5 day suspension one time. Thirteen 
pupils were expelled with no other offense indicated during the year. 
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7. The cost to the district for days suspended is considerable. The annual loss to 
the district is over $50,000.00 
This study seems to imply that although there are discipline problems within the 
school system, there are more students who are good students and not trouble-making 
students. The way discipline and punishment is rendered differs significantly from 
student to student, school to school, and district to district. Of the students that are 
problem discipline students only a few are multiple repeat offenders. However, those 
students that are multiple repeat offenders have the tendency to be very chronic in the 
problems that they present to the school system. With the cost to the school system for 
students suspended and the number of days that they are suspended, the system has a 
capital interest in the way students are disciplined and the discipline problems of the 
school system. 
Discipline in Schools 
There is no scarcity in educational literature about the importance of school 
officials first establishing a disciplined student environment before an appropriate and 
worthwhile learning environment can be established and maintained. In survey after 
survey, Americans complain that too many schools are disorderly, undisciplined places 
(Bennett, Finn, & Cribb, 1999). Sergiovanni (1995) advised that a principal needed to 
domesticate a "wild culture" before creating a school as a community. 
Shakeshaft eta!. (1998) in a study in New York schools found that most 
adolescents view school as a harassing experience. Shakeshaft concluded that educators 
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must intervene to create more caring environments. The lack of sensitivity to the 
pervasive culture of bullying in school is becoming so endemic to the public school 
system that there is often a feeling of hopelessness with teachers and administrators. 
There is no shortage of comments and explanations from teachers and principals about 
how they feel unsupported by local boards of education that often reverse their decisions 
about punishments for student infractions. Many principals have become "gun-shy" in 
light of the many court decisions about student behavior. In many cases, the courts have 
ruled that a school must be able to demonstrate a reasonable relationship between the 
student's misconduct and academic performance. Subsequently, school district 
administrators need to be wary of imposing academic penalties for misbehavior unrelated 
to educational performance or evaluation (Kaleva, I 999). 
The evidence that schools must be safe and secure before the school can be 
successful is very clear to our society. As Bennett et al. ( 1999) pointed out, it is hard to 
find a successful school that lacks firm discipline. "Recent research has shown that good 
behavior and academic success go hand in hand. When schools are places of proper 
conduct, regular attendance, and respect for teachers, students are more likely to learn 
effectively and get better grades" (p. 5 13). 
There is a growing literature base that contends that not only are schools that use 
punishments for disciplining students acting in illegal ways, but also is exacerbating the 
problem of more violence and disruption in the schools. Noguera (1996) has concluded 
through research that the legacy of social control profoundly influences school climate. 
He has also concluded that urban schools were more successful if they were safe, small, 
related to students as individuals, involved parents, created a supportive, aesthetically 
appealing environment, and stressed relationships over rules (p. I 0). 
Violence in Schools 
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The seriousness of the problem oflack of school discipline has rarely been 
disputed; the notion that schools needed to be safe and secure places oflearning for the 
students needed to be a first priority for all school officials. However, there has been less 
consensus on what constitutes a serious problem. The point that needs to be established 
is, to what degree is the seriousness of various discipline problems and violence in 
schools? 
Any school violence is too much, but it is disastrous to make policy on 
misinterpretations of data. Comparisons of violence in various settings indicate that 
schools are one of the safest institutions for children. In fact, they are much safer than 
homes. However, social policy, driven by media scares based on exaggerated and 
distorted data, political jargon about unsafe schools and citizen panic, only generates 
more policy that gives rise to punitive solutions. 
The U.S. Department of Justice (1999) in the "The Criminal Victimization in the 
United States" reported that rape, robbery, and assault are more likely to occur in the 
home than in school. In 1998, 9.8% of violent crimes were on school grounds, while 
25.2% occurred in or around the home. These percentages have remained about the same 
over the past five years (Little, 2000). 
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The U.S. Department ofHealth and Human Services (1999) reported that family 
members accounted for 91% of the child abuses reported. This resulted in I 079 deaths in 
44 reporting states. Likewise shootings from gun violence are more likely to occur in 
around the home of children. These factors bear proof to the fact schools are actually safe 
havens for a large majority of students (Little, 2000). 
Even though the preceding statistics are valid, the challenge still remains for 
teachers and administrators to develop security policies that will effectively reduce 
violence and improve school climate. Research was conducted by Hernandez ( 1997) that 
describes students' reactions to security measures implemented at a Chicago high school 
that served a low-socioeconomic status neighborhood comprised predominately of 
African-American and Hispanic populations. The school hired more security guards, 
enforced a student-uniform policy, and spent $40,000 on communication technology. 
Data were obtained from a survey of30 out of the totali,274 students at the new high 
school. Most of the students resided in low socioeconomic neighborhoods. They 
attended a high school on the city's far southeast side. The student population consisted 
of 779 African Americans, 453 Hispanic, 40 Caucasian, I American-Indian, and I Asian. 
A cluster sample was used in this survey. Thirty students were chosen from the Life 
Science classrooms. 
The SASS (Students Attitudes Toward Safety and Security) survey was 
distributed to the students within the high school. They were asked to indicate yes, no, or 
don't know to each statement by checking their response. The completed questionnaires 
were placed in a collection envelope in the classroom. 
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The findings indicated that the majority of the students were in favor of the new 
security equipment and measures that had been put in place to reduce school violence and 
create a safer environment. A significant number of students agreed that security 
personnel had improved security and reduced violence in the halls. Contrary to most 
research, the students responded negatively to school uniforms providing structure and 
deterring violence by not allowing students to advertise gang colors. However, they 
responded positively to the wearing of Student 1.0. badges to keep trespassers out of the 
building. The students also responded positively to all questions about the zero-tolerance 
policy that had been instrumental in curtailing gang violence. 
The research presented shows that the majority of students are committed to 
curtailing violence in schools. However, the problem of violence in schools has become 
one of the most pressing educational issues in the United States. Many school districts 
have placed the concerns about violence above academic achievement (Noguera, 1996). 
Landau and Gathercoal (2000) have found that keeping schools safe while preserving 
productive learning environments have been increasing in concern for educators 
everywhere. "Teachers and administrators have searched for strategies that would help 
students learn to act respectfully and responsibly" (p. 450). 
Classroom Learning Environment 
A core value that causes disruptions of the classroom learning environment is 
time. Students who are perceived by the teacher as those who waste time on 
interpersonal relationships, have frequent tardies or are too social in class are subject to 
disciplinary action. These perceptions primarily make up the framework for classroom 
discipline (Nolin, 1999). 
In a questionnaire given to a total 191 of students, Sheets ( 1997) did a research 
study on the classroom learning environment. Items 1-4 of the student questionnaire 
solicited descriptions on actual classroom conflicts. Items 5-13 addressed student's 
opinion of why confrontations occur, and how they can be avoided or ameliorated. The 
key findings in items (1-4) from the study were: 
• 83.83% of the incidents escalated from minor to major confrontations 
• 75.75% of the incidents involved conflict between students and teachers 
• 35.35% of the incidents were teacher initiated 
• 4 7.4 7% of the incidents were conflict classified interpersonal 
• 4 7.4 7% of the students felt they were treated unfairly 
• I 0 involved fighting, three of the ten involved student hitting teacher 
Sheets (1997) also revealed through research that students identified poor 
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classroom management, boring instructional content, and rude negative behavior on the 
part of the student as major factors causing confrontations. A total of94% of the students 
had either been given a referral or had personally witnessed a friend or acquaintance 
receiving one. 
The significant finding from the information generated by these questions was that 
84.28% of the students felt that interpersonal relationships were the most significant 
precipitators of conflict in classrooms. Relationship factors identified included the lack 
of nurturing, the need to like and be liked by the teacher, mutual respect, poor 
communication, perceived injustices, and different perspectives. 
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Interpersonal relationships emerged and established themselves as a dominant 
influence in student/teacher conflicts. Almost half, 48. 5%, in addition to the 
"maybe/sometimes" response, 71.9% of the students felt that disputes could be avoided or 
resolved by having more caring teachers. Teacher competence/classroom management 
was considered a minor factor in comparison to positive interpersonal relationships. 
Little is known about the relationship between teachers' family-of-origin variables 
and how these variables impact their work attitudes, interpersonal skills, and students' 
academic outcome. Goldwater (1999) conducted a study to investigate teachers' and 
students' family-of-origin variables associated with work culture. In order to determine 
similarity in family backgrounds, teachers and students responded to a Self-Report 
Family Inventory. The findings indicated that goodness of fit between teachers' and 
students' backgrounds was associated with positive school outcome. Students who 
responded to self-report family measures similar to their teachers demonstrated higher 
subjective achievement in that teacher's class. 
Based on a decade of research, Brandt ( 1996) has conclusive findings that state 
that 80% or more of classroom management is problem prevention rather than 
intervention. Teachers could prevent or minimize future discipline problems by spending 
time before school begins and during the first days and weeks of the school year 
establishing opportunities for students to achieve high standards for behavior. 
Consistency without rigidity in the classroom and throughout the school helped to raise 
expectations for behavior and learning. 
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The implications of the research issues have similarities in that both indicated 
prevention through establishing good interpersonal relationships. The lack of these 
interpersonal relationships according to research has led to an increasing number of 
disruptions and misbehavior in the classroom. Most public schools have established 
monitoring procedures for tracking serious episodes of student misbehavior in the form of 
disciplinary office referrals. Because written incident reports typically were created in 
schools as a permanent record whenever an incident of disruptive behavior was first 
reported, this method of data collection holds promise as a useful source from which to 
construct building-specific base rates of student disruptive behaviors. 
Student Attitudes Toward Authority Figures 
In today's society, students can be extremely disruptive due to a lack of social 
skills and respect for authority and peers. Respect is a part of all lives. It does not simply 
apply to showing consideration for and listening to elders and authority figures. There is 
a domino effect when there is no mutual respect in the classroom, which leads to 
disruptive behavior, such as talking out in class at inappropriate times, negative peer 
interaction, and a struggle for classroom control. More time is spent dealing with 
disruptions rather than giving quality instruction. 
Another issue is that society is becoming desensitized to the way today's youth 
speaks to and relates with adults. Adolescents feel as if their disrespect is a sign of 
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independence, and they are able to break free of adults through defiance. Their behavior 
is considered "normal" for their age and is not addressed (Berman, Hornbaker, & Ulm, 
2000). 
This lack of respect is not normal. According to Massing ( 1996), we all want to 
be respected because it makes us feel good, it helps our self-esteem, and it will help us 
grow to maturity. If teachers, as professionals, are expected to respect their students, 
parents should help young adults show respect for their teachers (p. I). The problems that 
are occurring in the classroom need to first be addressed at home. 
An action research project conducted by Berman, Hornbaker, and Ulm (2000) was 
designed to decrease disruptive behaviors in the classroom and encourage children to be 
more respectful of others. The targeted population was middle school students in a Mid-
western suburb. Using student and teacher surveys, analysis of probable causes at each 
site indicated that several factors contributed to the problems occurring in the classroom. 
These factors included family environment and attitude, no accountability for certain 
actions, and adults' lack of respect for others. Interventions included increased school 
activities involving parents, cooperative learning projects that reinforced appropriate 
behavior, and a heightened adult awareness of the importance of appropriate modeling 
and positive discipline. 
In a related research study conducted by Sheets ( 1997), three questions were used 
to guide the research: 
I. What factors influence student/teacher confrontations? 
2. Are the confrontations due to dysfunctional students' behavior? 
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3. Are the confrontations due to cultural/value conflicts? 
The sample subjects consisted of randomly selected students in a high school with 
a plurality of minority students. The data were collected from three sources: 
1. student questionnaire (open-ended 14 items, 68 responded) 
2. 27 anecdotal observations 
3. schooVdistrict records 
The major finding indicated that 84.28% ofthe confrontations were a result of 
perceived interpersonal issues when different sets of values, attitudes, and beliefs were 
held by students and teachers. Seven important categories emerged from student 
questionnaire items 5 through 13: 
I. Discipline was rated the number one problem facing schools today. 
2. There were high levels of disciplinary action toward groups of color. 
3. Disciplinary action was a major factor influencing high drop out rates. 
4. Low socioeconomic status of students and its attendant problems, including 
poverty, personal and family problems, and poor academic performance were 
identified. 
5. Student alienation reflected in absenteeism, indifferent, disruptive, and 
delinquent behavior. 
6. The violation of student rights due to issues of discrimination, authority, 
power, and social control were identified. 
7. The Jack of teacher competency and preparation was identified. 
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The correlation between the studies presented gives credence to the fact that 
students generally want guidance and they have a need for respect and self-esteem. Also, 
students need to have great deal of support and interaction both at home and at school. 
However, there are other problems that today's students face in terms of socialization in 
schools. Today's schools must adopt policy that addresses the needs of this generation of 
students. 
School Policy and Student Attitudes 
Although the law clearly affects the content of discipline policy and indeed has 
spurred school systems to create more explicit and comprehensive policies, the courts 
have reluctantly intervened and have confined their decisions to clear violations of 
students' constitutional rights. Due process requirements are not stringent. Goldsmith 
( 1982) suggests that due process may improve discipline in a very immediate sense; 
however, disciplinarians are better able to set appropriate penalties when incidents and 
causes are clarified in pre-suspension hearings. In any case, the courts have stripped 
schools oflittle, if any, legitimate authority. 
Indirect effects of legal intervention may be much more harmful. Lufler ( 1979) 
argues that the debate over discipline has been guided by an incorrect analogy between 
school discipline and criminal justice. This false analogy has caused schools to tum to 
inappropriate penalties, to overreact to minor offenses, and to blame students for 
problems that may originate in the school environment. Rather than treating school 
discipline problems as legal problems, policy makers and researchers should look closely 
at the purposes and the functioning of discipline systems. 
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Schools should attempt to be fair to each student and schools should attempt to 
curtail the rights of the disruptive minority. An orderly school environment must be 
maintained for the majority of students. These are fundamental values of our schools and 
the society. 
As Nolin ( 1999) theorizes that each school, each student, and each situation is 
unique. There is no single solution to discipline problems. However, several 
recommendation have emerge from the literature: 
I. Information - Policies must be aimed at factual problems not rumors. School 
districts should gather accurate data on student behavior in their schools 
before setting policy. 
2. Involvement - All groups affected by a policy should be involved in creating 
it--in this case, the students who must conform to the policy, the school 
personnel who must enforce it, and, ideally students' families and other 
community members. 
3. Problem definition - Policy-makers cannot assume that everyone agrees on 
what constitutes undesirable student behavior. Defining the problem is the 
first step toward solving it. 
4. Flexibility - Rather than relying on a rigid system of penalties, policy should 
allow for different situations and prescribe different methods for different 
problems. 
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5. Communication - All students, parents, and school personnel should be aware 
of the school's discipline policy or student conduct code. A readable and well-
designed student handbook is a widely used tool for informing students. 
6. Consistent enforcement - If students are to cooperate with a discipline code, 
they must believe they will be treated fairly. 
Meanwhile, the National Council on Crime and Delinquency has sought to clarify 
the origins of violence and the avenues available for rational intervention (Krisberg & 
Austin, 1996}. Consistent with this inquiry are four proactive policy approaches that 
could curb disruptive behavior: 
I. Social bonds 
2. Stress and conflict resolution 
3. Cultural Sanctions 
4. Brain controls 
Social bonds are the most critical factor in restraining disruptive behavior. In fact, 
early many children who were raised in depersonalized settings such as orphanages and 
foster homes developed an unaffectionate personality (Hughes, 1997). Ninety percent of 
students and teachers view their schools as safe. Schools are a natural starting place to 
prevent and remediate violent tendencies in children while providing the glue of social 
bonding (Males, 1998). 
When stress or conflict overwhelm children, they may behave in ways that are 
self-destructive and antisocial. The school setting itself is a source of much stress for 
many students. Students regularly risk bad grades, encounters with bullies, and rejection. 
Sociologists have identified patterns of school-induced delinquency caused by school 
failure (Lokeman, 1996). Students sometimes attempt to gain attention in an antisocial 
manner when other means toward acceptance and recognition appear too difficult or 
unavailable (Hughes, 1997). 
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When society places well-articulated, lucid sanctions against aggressive acts, mass 
production of violent children rarely occurs. While the United States does have legal 
prohibitions against violence, these prohibitions are applied inconsistently with 
competition from many pro-violent messages. Through analysis of violence in the media 
and education on the meaning of sportsmanship, educators may help inoculate children 
from these pro-violence messages (Males, 1998). 
Neuron-biological based aggression has also been identified in research. Some 
children with prefrontal cortical deficits can become enraged at the slightest irritation. 
Hyperactive children occasionally display tornado-like aggression, which often passes as 
quickly as it begins. Those who suffer paranoid disorders may plot revenge, creating 
predatory patterns in the brain not unlike a stalking panther. Some scholars speculate that 
even psychologically-based aggression can cause secondary impairment to the brain 
(Hunt, 1997). An intact, rational, sober brain is best able to control aggressive impulses 
(Brentro & Long, 1996). 
Brentro and Long ( 1996) also suggest that student behavioral problems may be 
prevented or reduced by developing a school policy that meets the developmental needs 
of students. In order to meet student needs, schools can utilize the four A's: 
I. Attachment - positive social bonds are a prerequisite to pro-social behavior. 
2. Achievement - setting high expectations means refusing to accept failure. 
3. Autonomy - true discipline lies in demanding responsibility, not obedience. 
4. Altruism - through helping others young people find proof of their own self-
worth. 
By concentrating on these for A's, educators can engage student involvement in a 
developmentally appropriate fashion, while providing a sense of meaning and coherence 
in the lives of students (p. 56). 
According to Travis ( 1998), the following suggestions are for the betterment of 
schools: 
There are several avenues that our society can utilize to reduce the 
production of disruptive and violent youth. Utilizing schools as social 
agents, steps of proactive policy in schools can be used to prevent and 
remediate violent acting-out among students. Schools have long been 
targets on the front line of social battle; today schools have become the 
literal targets of a few disturbed individuals. Now is the time to 
implement educational programs that can mitigate the violence that runs so 
rampantly in the neighborhoods and hamlets of our nation. It is past time 
to create schools to be the beacons of discipline and humanity that our 
angry offspring so urgently need. (p. M5) 
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School Climate and Student Attitudes 
Studies have shown that schools with low levels of violent behavior are 
distinguished form those with high levels by a positive school climate where nurturing, 
inclusiveness, and community feeling are evident. Students who feel recognized and 
appreciated by at least one adult at school will be less likely to act out against the school 
ethos of nonviolence (McTavish, 1999). A school-wide discipline plan helps foster a 
peacefu~ caring student culture. Structures should be created to achieve two aims: to 
actively teach and reinforce children in highly visible ways for exhibiting basic pro-social 
behaviors, and to consistently and fairly hold children accountable for misbehavior 
(Walker, Colvin, & Ramsey, 1997). 
Creating an appealing, noninstitutional atmosphere in the building can contribute 
to a positive school climate. Quickly repairing vandalism and showing care for the 
premises discourage further vandalism. Getting students involved with beautifying the 
building and grounds heightens feelings of ownership and community (Saba, 1996). 
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In yet another study, Cirillo ( 1998) investigated the effects of social-cognitive 
group intervention on violence avoidance beliefs among at-risk adolescents. The sample 
included fifty students, in grades 9 through 12, from a school in east central Texas. 
Teachers were informed of the purposes of the research and asked to generate a list of 
students based on at-risk criteria. School counselors conducted a review of students' 
records. All subjects were at-risk based on low socioeconomic status, educational failure, 
evidence of alcohol and drug use, parent drug use, and disciplinary actions at school or 
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poor attendance. Subjects were required to meet at least on these criteria to be included 
in the sample. 
Twenty-two students participated in the intervention, and 21 were assigned to the 
control group. Three students in the experimental group and 4 in the control group 
dropped out of the study. The majority of students were between the ages of 14 and 17 
years. Twenty-one students were female and twenty-two students were male. The ethnic 
composition was 44% black, 23% Hispanic, and 2% other. 
The questionnaire gathered demographic, violence, and drug and alcohol use 
information. Questions from the Student Health Survey (Pruitt, Kingery, & Heuberger, 
1992) were also included. These pertained to violence education and involvement, ways 
to avoid fighting, and reasons for fighting. The findings showed that the social-cognitive 
intervention did not result in significant differences between the groups on violence 
avoidance beliefs at posttest or follow-up. In addition, drug and alcohol users and 
nonusers, fighters and non-fighters, and students threatened at school and those not 
threatened were compared. Students who used drugs and alcohol and fought in school 
had significantly lower scores which indicated that they had a greater belief in using 
violence as a coping technique than did students who did not engage in those behaviors. 
Recent literature indicates that there are many possible solutions to the growing 
number of discipline problems in schools due to inappropriate interpersonal behaviors. 
Among these possible solutions are instruction in social and life skills, conflict resolution, 
cooperative learning, character education, and student respect and responsibility 
education. Research indicates that the development of a positive classroom climate may 
also aid in eliminating discipline problems in the classroom. 
The lack of social skills is often viewed as a major factor in the growing number 
of social problems of our students. More than ever before, drug and alcohol abuse, 
teenage pregnancy, suicide, school drop-outs, discrimination, gang violence, violent 
crimes, and general anti-social behaviors are contributing factors to the demise of the 
social climate ofthe country according to (Gates, 1999). Randge (1999) recommended 
the following for successful schools: 
To be successful socially and professionally, people need to complement 
their cognitive knowledge with good interpersonal skills, a strong value 
base (character), and a positive but accurate view of self. While schools 
usually subscribe to these characteristics in their goals and statements of 
philosophy, few address them substantially in the learning experiences 
they offer youth. (p. 225) 
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Teachers identify a variety of areas that benefit from social-skills instruction. In a 
study conducted by Cosden (1992), 48% of the teachers responding reported an improved 
school climate and integration of students. Other areas of improvement included 
contribution to teacher effectiveness (34%), student-peer relationships (38%), and 
teacher-student relationships (41%). Research indicates that implementation of social 
skills curriculum could be beneficial in decreasing the number of inappropriate behaviors. 
Today's classrooms are filled with conflict and coercion. Students often resort to 
disruptive behaviors as the only solution. Conflict resolution and peer mediation 
strategies are alternatives that teach students how to manage differences constructively. 
According to Johnson (2000): 
Traditional discipline programs teach students that adults or authority 
figures are needed to resolve conflicts. The programs cost instructional 
and administrative time and work only as long as students are under 
surveillance. While adults may become more skillful in controlling 
students, students do not learn procedures, skills, and attitudes required to 
resolve conflicts constructively in their personal lives at home, in school, 
at work, or in the community. (P. 30} 
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By empowering children to be socially responsible and to resolve conflicts before 
they are allowed to escalate, students are taught to be tolerant of differences, and respect 
others' feelings and needs. Conflict-resolution strategies such as mediation and group 
problem solving have been found to improve school climate and result in reduced 
violence, vandalism, chronic school absences, and suspensions (Clabby, 1999}. 
It is believed that the positive aspects of a conflict resolution program can go 
beyond minimizing student conflict and improving the school climate. Increased skills in 
the areas of leadership, problem solving, and communication, along with improved self-
esteem and academic achievement can be benefits of such a program. In addition, 
because the staff spends less time settling disputes among students, there is a decrease in 




Due Process and Student Attitudes 
In the perception offairness, does procedural due process require the school to 
permit a student to have legal counsel in a school disciplinary proceeding that might lead 
to a long-term suspension or expulsion? Second, should the school permit legal counsel 
when a student thinks that only a lawyer can protect his interests? Recently, a concern for 
the legal rights of pupils and parents in disciplinary matters has been expressed in various 
due process provisions. School practices regarding corporal punishment, suspension, and 
expulsion have come under careful study in many school districts. 
Although more and more schools permit a student to have legal counsel at a 
school disciplinary proceeding, when the request has been denied, the cases are divided 
on whether legal counsel is a requirement of procedural due process. Still, probably few 
courts today would find that the student has no constitutional right to legal counsel in a 
hearing that might result in expulsion (Green, 1997). Indeed, many recently adopted state 
statutes and school regulations permit student representation by counsel at expulsion 
hearings. Whether or not the student is permitted legal counsel, he has a constitutional 
right to parental representation or representation by another adult if his parents cannot 
advise and assist him properly. If the parent's interests are shown to be hostile to his, the 
student has the right to determine who will accompany him to the hearing. Further, if the 
school attorney is present at the hearing to assist in the school's case, clearly the student 
cannot be denied the right to have an attorney (Gangwere, 1997). Otherwise, the 
proceeding will be unfairly stacked against the student and thus constitute a denial of due 
process. 
In a research study conducted by Ogletree and Bryant (1980), students were 
surveyed on their perceptions of student rights in a public and alternative high school. 
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The survey was designed to examine attitudes towards freedom of speech, due process of 
law, misconduct and discipline, vague regulations and dress code, and student 
governance. 
Although the comparative findings were similar, the alternative high school 
students rejected the use of free speech and abusive language at a higher percentage than 
did the public school students. What is also interesting is that 46% of alternative students 
rejected the use of informal slang and the writing of non-standard English, respectfully. 
In regards to questioning class rules and the teacher, the alternative students were 
more liberal than the public school children were. The difference in responses of the two 
groups is most likely due to the differences in age, maturity, and life experiences of the 
alternative school students. Consequently, the alternative students were more aware of 
their due process rights than their public school peers, particularly in regards to Fifth 
Amendment rights. They also appeared to be more aware of the need for a disciplined 
atmosphere in school. Although they favored suspension and expulsion, a 58% majority 
rejected corporal punishment. The majority not only favored student governance, but also 
rejected the schools use of search and seizure procedures. 
The conservative posture of the alternative students was best illustrated by their 
neutral attitudes toward dress and hairstyles when compared to their public school 
counterparts. Interestingly, 60% of male alternative students favored long hair, afros and 
rollers, and the wearing of open shirts, mini-skirts, and hot pants to school; whereas, a 
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similar percentage offemales rejected this mode of dress and favored a dress code. The 
maturity of alternative students is also reflected in their rejection of the selling and use of 
drugs and smoking in school in relation to the responses of public school students. 
The results show the second-chance alternative students valued education. They 
not only appeared to desire a well-organized, operated school, and learning atmosphere, 
but realized the need for certain rules and regulations. The data indicated they were 
aware that they do not leave their constitutional rights at the school door. As students 
they have the same protected rights and privileges within reasonable limits as adults. 
The civil rights revolution has spread to public schools. At the same time that 
increasing proportions of schoolchildren have had less stake in behavioral conformity to 
adult rules, adults have become increasingly sensitive to the rights of children (Morse, 
1997). A generation ago, it was possible for principals to run schools autocratically and 
to suspend or expel students without much regard for procedural niceties. This practice is 
no longer possible in the public schools of today. 
Summary 
This chapter has added validity to the fact that there are several reasons for 
problems in today's schools. While students' rights are definitely of primary issue, 
societal changes have definitely emerged as the predominant cause for chaos. However, 
the primary issue remains to be statistically proven is the role that due process rights have 
had on some ofthe emerging issues. In Chapter III, these emerging issues will be 
presented as the dependent variables of the study. 
CHAPTER III 
THEORETICAL FRAMEWORK 
This study was conducted based on the perception of students and the 
presumption that due process rights have had an effect on various issues related to the 
school environment. Specifically, the issues that have been impacted by due process are 
school climate, school policy, student attitudes toward authority figures, and classroom 
learning environment. In this chapter, these topics are placed in a theoretical context, the 
operational variables are defined, the relationship among the variables are identified, the 
null hypotheses are stated, and the limitations to the study are given. 
Research reviewed supports the belief that the importance of school 
administrators establishing a disciplined school environment is immeasurable. However, 
the establishment of a good disciplined environment may serve to alienate several 
students. According to Noguera (I 996), several researchers have concluded that 
depending on how some students are punished for various infractions, these punishments 
may actually cause the misbehavior to escalate instead of ceasing. The stronger opinion 
has shifted from rules and punishments to stressing caring and building relationships as 
the best way to achieve success in schools. 
Several high profile incidents have occurred in our schools during the nineties that 
have caused schools to be looked at through a magnifYing glass. Schools are being 
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scrutinized across the board from the perspective of academic achievement to school 
discipline and violence. Therefore, any negative event that occurs or has occurred 
receives a great deal of publicity. However, as the literature stated, the confines of the 
school are actually one of the safest places for children. As Little (2000) stated most 
shootings from gun violence are more likely to occur in and around the homes of 
children. 
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Media drives social policy with exaggerated and distorted data. This political 
jargon about unsafe schools and citizen panic only generates more policy that gives rise to 
punitive solutions. An excellent example of punishment driven by social policy occurred 
during the trial and sentencing ofT. J. Solomon, the Heritage High School student in 
Rockdale County, Georgia. Solomon's sentence was definitely driven by social policy 
and tragic events that had occurred prior to his rampage. 
On April 20, 1999 at Columbine High School in Littleton, Colorado, two students 
who described themselves as part of the so-called "trench-coat mafia," shot, wounded, 
and killed several students and one teacher. Although this incident of school violence 
was not the first of this nature at a school, it was by far the most devastating because of 
the number of people killed and injured (Kloer, 1999). A month later on May 20, 1999, 
T. J. Solomon committed the same crime at his high school shooting six students. 
Fortunately, all six of the students survived the shooting. However, T. J. Solomon was 
convicted and sentenced to forty years in the penitentiary (Farber, 2001). 
As Solomon's lawyers appealed, the appeal was based on the fact that some 
people who have committed murder have not been given sentences so severe and he in 
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fact did not murder anyone. However, social policy has dictated that students who 
commit crimes and infractions in schools must be treated harshly to set an example for 
other students as to what will be tolerated and not tolerated in the school (Farber, 200 I). 
Everyone is committed to curtailing violence in the schools through new and 
innovative security measures. However, the literature has suggested that the best line of 
defense is intervention and prevention measures in curtailing problems of violence and 
discipline. 
The literature suggested four proactive policy approaches that could curb 
disruptive behavior: 
I. Social bonds 
2. Stress and conflict resolution 
3. Cultural sanctions 
4. Brain controls 
Social bonds were identified as the most critical factor in restraining disruptive 
behavior. In fact, in most of the horrific shooting incidents at schools across the nation, 
the shooter for the most part was always identified as a loner not having many friends. 
Males ( 1998) revealed that schools should be a natural starting place to prevent and 
remediate violent tendencies in children while providing the glue of social bonding. 
Stress and conflict can overwhelm children, and this may cause a child to become 
self-destructive and antisocial. Students sometimes attempt to gain attention in an 
antisocial manner when other means toward acceptance and recognition appear too 
difficult or unavailable (Hughes, 1997). 
The preceding facts combined with an increased exposure to violence in the 
environment that children are bearing witness to has had strong ramifications. Children 
become a product of the society in which they live. Vehicles such as television, video 
games, various forms of news media all seem to bring a certain amount of violence and 
immoral activities to children of today. 
Schools must overcome these obstacles by providing the student with a school 
climate that is inclusive, nurturing, and a positive community atmosphere. According to 
McTavish (1999) students who feel recognized and appreciated by at least one adult at 
school will be less likely to act out against the school in a negative manner. The school 
must actively teach and reinforce children in highly visible ways for exhibiting basic pro-
social behaviors. 
Recent literature indicates that there are many possible solutions to the changing 
attitudes and behavior of students in schools. Among these possible solutions are 
instruction in social and life skills, conflict resolution, cooperative learning, character 
education, and student respect and responsibility education. 
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For the purposes of this research, problems have been identified as they relate to 
student behavior and attitudes. These variables were statistically treated to discern any 
correlation or relationship between the independent, moderating, and dependent variables. 
Furthermore, the study focused on the relationship between student perceptions of due 
process rights and the following school-related issues which are school climate, school 
policy, attitudes toward authority figures, and classroom learning environment. Figure I 
is a representation of the relationship among the variables. 
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CONCEPTUAL FRAMEWORK 
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Moderating Variables 
Figure 1: Figural Representation of the Theory 
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Presentation and Definition of Terms and Variables 
The independent, dependent, and moderating variables are stated below. 
Definitions of the variables for the purpose of this study are provided. 
Definition of Terms 
I. Fourth Amendment- This amendment states that "the right of the people to be 
secure in their persons, houses, papers, and effects, against unreasonable 
searches and seizures, shall not be violated, and no Warrant shall issue, but 
upon probable cause, supported by oath or affirmation, and particularly 
describing the place to be searched, and the person or things to be seized." 
(Zirkel, 1978, p. 82) 
2. Fourteenth Amendment- This amendment states that "all persons born or 
naturalized in the United States, and subject to jurisdiction thereof, are citizens 
of the United States and of the state wherein they reside. No state shall make 
or enforce any law which shall abridge the privileges or immunities of citizens 
of the United States, nor shall any State deprive any person oflife, liberty, or 
property, without due process oflaw, nor deny to any person within its 
jurisdiction the equal protection of the law." (Zirkel, 1978, p. 82) 
3. Student Expulsion - The punishment that is given to a student for conduct that 
totally disrupts the educational process or endangers the health or safety of the 
student, his/her classmates, or school personnel. This punishment means 
permanent exclusion from the school environment. 
4. Student Suspension- The punishment given to a student for breaking certain 
rules and regulations that have been outlined in the school. This punishment 
usually lasts anywhere from one to ten school days. 
Independent Variables 
68 
5. Due Process (Procedural and Substantive)- Procedural due process may be 
explained as the aspect of due process which relates to the requisite 
characteristics of proceedings looking toward a deprivation of life, liberty, or 
property. Substantive due process, involves the guarantee that no individual 
will "deprived oflife, liberty, or property for arbitrary reasons." (Zirkel, 1978, 
p. 83} 
6. Student Perception- The abject learner in the classroom, and the way this 
learner has become aware of in one's mind; and having achieved an 
understanding of one's own senses. 
Dependent Variables 
7. Attitude Toward School Climate- The student perception of the overall 
environment ofthe school that consists of the interactions between faculty, 
staff, students, and even the community. The climate of the school also 
consists of the emphasis placed on academic achievement, extracurricular 
activities and the safety of all individuals within the school confines. 
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8. Attitude Toward School Policy- The student perception of the rules and 
regulations that govern the school and the possible penalties for violations of 
these rules and regulations as it applies to all students in the school. 
9. Attitude Toward Authority Figures- The student perception of the degree of 
respect and recognition that should be accorded teachers, principals, staff, all 
school officials and parents. 
I 0. Attitude Toward Classroom Learning Environment- The student perception 
of the manner in which the teacher controls and administers the day to day 
responsibilities and interactions with students in the classroom all of which 
enables the student to have a pleasant atmosphere for learning which is 
protected from interruption and harassment. 
Moderating Variables 
II. Gender - Any set of two or more categories, such as masculine, feminine, 
and neuter into which words are divided according to sex. For the purposes 
of this research the categories are simply male and female. 
12. Race- A local geographic or global human population distinguished as a 
more or less distinct group by genetically transmitted physical characteristics. 
This group of people are united by or classified together on the basis of 
common history, nationality, or geographical distribution. 
13. School Type - The grade level composition of the school. In this study the 
two types of schools are middle schools and high schools. The middle school 
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serves students in grades 6 through 8. The high school, representing the other 
type of school serves students in grades 9 throughl2. 
Relationship Between the Variables 
The sample population consisted of students' opinions, thoughts and perceptions 
as they relate to the concept of due process rights and various factors that effect the 
school culture and environment. Research data was generated by a questionnaire survey 
designed to enable students to examine how their rights and various legal issues have 
affected their attitudes and behavior in the educational process. The students' perceptions 
and their due process rights are independent variables. According to Tuckman ( 1999), 
independent variables are factors that are measured, manipulated, or selected by the 
experimenter to determine their relationship to an observed phenomenon. 
The sample population of students is subdivided into groups by race, sex, and 
school type (middle school and high school). This enables the researcher to generate data 
that detects differences among these various groups. Perceptions vary amongst different 
groups and these groups generate data that is significantly different (Vogt, 1999). The 
race, sex, and school type of the students are used as moderating variables. 
The perceptions, thoughts, and opinions to be included in the research have been 
measured by categories that have different conceptual meanings. These categories have 
generated the dependent variables. According to Tuckman (1999), the dependent variable 
is that factor that is observed and measured to determine the effect of the independent 
variable, that is, the factor that appears, disappears, or varies as the experimenter 
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introduces, removes, or varies the independent variable. The data generated should give a 
perception as to how students perceive school climate, school policy, authority figures, 
and classroom learning environment. These variables have been measured against due 
process rights to provide a perspective on the impact of due process rights on the students' 
perceptions, thoughts, and opinions. 
Null Hypotheses 
The following eight null hypotheses investigated the relationship of perceptions 
of students and school-related components as it relates to due process in the school 
environment. 
HI: There is no significant relationship between due process rights and school 
climate as perceived by students. 
H2: There is no significant relationship between due process rights and school 
policy as perceived by students. 
H3: There is no significant relationship between due process rights and 
students' attitudes towards authority figures as perceived by students. 
H4: There is no significant relationship between due process rights and 
classroom learning environment as perceived by students. 
H5: There is no significant relationship between due process rights and school 
climate as perceived by students' (a) gender, (b) race, and (c) school type. 
H6: There is no significant relationship between due process rights and school 
policy as perceived by students in terms of(a) gender, (b) race, and 
(c) school type. 
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H7: There is no significant relationship between due process rights and students' 
attitudes toward authority figures as perceived by students in terms of 
(a) gender, (b) race, and (c) school type. 
HS: There is no significant relationship between due process rights and 
classroom learning environment as perceived by students in terms of 
(a) gender, (b) race, and (c) school type. 
Limitations of the Study 
Limitations of the study include the following: 
I. The study contains students as the sample of subjects. The sample study was 
conducted in the Dekalb County School System with a focus only on the 
middle and high school levels. 
2. The sample consisted of only ten schools. Although the schools do represent a 
diversity of the population, the sample presents the possibility for a great 
margin of error. A sample of this size cannot be applied to all school systems; 
rather, the results and findings must be confined to this sample. 
3. The Dekalb County School System represents a diverse population of 
students, teachers, and administrators; however, the sampling of students was 
at random and may or may not reflect the vast diversity of students in the 
school system. 
4. The perceptions of students to be measured were limited to a single 
questionnaire that may not lend itself to all of the perceptions that the 
respondents were feeling. 
5. Due to legal issues and constraints, the perceptions of students that were 
considered in this research had to have parental permission. Each student 
needed a permission form signed by a parent or guardian. The perception of 
the student is very valuable in understanding the full ramifications of issues 
related to today' s schools. 
Summary 
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This chapter provided the theoretical framework and conceptual framework. The 
independent, moderating, and dependent variables and terms were identified and the null 
hypotheses were stated. The theoretical framework for this chapter provides a vehicle for 
students to voice an opinion on important facets of the school culture and environment in 
which they must exist and survive. These facets were presented as dependent variables. 
This study addressed the problem areas and some of the possible interventions. Chapter 
IV will shed light on how these variables will be statistically treated. 
CHAPTER IV 
METHODS AND PROCEDURES 
Research and Design 
This study utilized the survey research design. A survey was designed to 
investigate the perceptions of a random sample of students that met the criteria basis of 
student in either a middle or high school in the Dekalb County School System 
Specifically, a survey was used to collect data on student's perceptions of due process 
rights, school climate, school policy, and their attitudes toward authority figures and the 
classroom learning enviromnent. A survey research is one in which the researcher 
employs the use of questionnaires and interviews, in order to determine the opinions, 
attitudes, and perceptions of persons of interest in the research. The moderating variables 
include gender, race, and school type. 
In order to gain further insight into the sample students' attitudes and behavior, 
the students gave information about their suspension and expulsion records. These 
questions were designed to provide information on trends and/or patterns that may be 
found within the moderating variables. Also, the students were asked to give the number 
of suspensions or expulsions they had received. This number provided insight into how 
many students were repeat offenders. This data was also used in gathering an 
74 
understanding of student attitudes. These factors employed justifY the research design 
that has been chosen. 
Correlation statistics were used to describe the relationships. Specifically, the 
correlation between due process rights and school climate, school policy, attitudes 
towards authority figures, and classroom learning environment was investigated. 
Furthermore, the impact of the moderating variables on the correlation was then 
analyzed. The degree of significance ofthe relationships in this study was set at the .05 
level. 
Description of the Setting 
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Dekalb County, Georgia is a diverse, cosmopolitan suburb of Atlanta with cultural 
and leisure activities available from the arts to the zoo. Dekalb's average household 
income of$41, 684.00 ranks as one of the highest in metro Atlanta and exceeds the 
United States average of household income. The student/teacher ratio in Dekalb schools 
varies depending on whether the school is elementary, middle or high school, but the 
average is 26 to I. The expenditure per child for 2000-2001 was $6,560.00, and the total 
budget for 2000-2001 was $624.9 million. SACS, the Southern Association of Colleges 
and Schools, accredits the Dekalb County School System (www.dekalb.kl2.ga.us/, 2001). 
The study was conducted in five middle schools and five high schools in the 
Dekalb County School System. The Dekalb County School System is composed of a 
variety of minority populations. The northern half of the school system's boundaries has 
a school population that is composed of approximately 50% whites and 50% minorities. 
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The southern half of the county has a composition that primarily consists of 90% minority 
students. The total student population for the Dekalb County School System in Pre-
Kindergarten through Grade 12 is 95,000. These students attend 83 elementary schools, 
17 middle schools, 19 high schools, I alternative school, 3 vocational and technical 
Schools, 6 exceptional student centers, and I international student center. 
The Dekalb Board of Education is the largest employer in the county with 13,000 
employees, about 6,000 who are certified teachers, according to the Dekalb County 
Schools' 2000-2001 Statistical Report. The average elementary school in the system 
employs 25 to 60 certified teachers depending on the size. The teacher to pupil ratio is 
19:1. Each middle school and high school employs 75 to 120 teachers depending on 
student enrollment with an average teacher to pupil ratio that is slightly higher than the 
elementary school. 
Sampling Procedures 
The sample was comprised of a selected group from selected middle and high 
schools that reflect varying degrees of socioeconomic status and varying degrees of racial 
composition. Sex and race are the components that were considered in the selected 
students that completed the questionnaires for statistical breakdown. These various 
groups of individuals must be represented in order to get a number of experiences based 
upon the various cultural backgrounds. Efforts were made therefore, to get equal 
representation from each of these types of schools. Therefore, the schools were stratified 
in terms of these divisions and the students were randomly selected from each of these 
stratified school groups. Thirty percent of the middle schools and twenty-six percent of 
the high schools in the Dekalb County School System were used. 
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Dekalb County School System is an urban school system. The rural school system 
as not examined here, because the researcher felt that any difference that existed did so 
along the Jines of gender, school type, and differences in the racial makeup. Through 
stratification of the schools within this study, the researcher was confident that the 
schools in the study met the different criteria of racial diversity, cultural diversity, and 
socioeconomic diversity. This was achieved because the schools were not clustered in 
any one area. 
Through a process of stratified random sampling, the researcher ensured that the 
sample was a true reflection of the population from which it was taken. It was the intent 
of the researcher in this case to get equal samples of respondents from the middle school 
level and the high school level. It was also the intent of the researcher to have fair 
representation of the diversity of each ethnic group and equal amounts of each gender. 
The students were asked to participate in the study on a voluntary basis. They 
were told that anonymity and confidentiality would be ensured. No portions of the 
information were used to evaluate them or used in any manner other than for the purposes 
of research. However, each student had to have a signed parental consent form. The 
purpose of the study and the procedures regarding the study were explained verbally to 
the sample population. For the purposes of the research any survey that was not filled out 
properly and entirely was discarded. 
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The students meeting the criteria to participate in the study were given a 
questionnaire with directions for completing the instrument. The moderator of each 
school was asked to have all the questionnaires completed within a period of two weeks. 
Working With Human Subjects 
The researcher secured authorization from the Research and Evaluation 
Department of the Dekalb County School System. The schools utilized consisted of five 
middle schools and five high schools. In securing the data, the researcher used 
moderators from each of the schools that were already known to the researcher or had 
been involved in some previous working relationship with the researcher. The 
moderators utilized in this study were administrators and teachers. 
The moderators were instructed to guarantee all subjects anonymity and 
confidentiality so that those participants would not be identifiable in any published 
documents. This was designed to allow the students to feel comfortable and at ease in 
giving truthful and honest answers in the responses, increasing the reliability of the 
results. 
Instrumentation 
The researcher designed an instrument that would produce valid information to 
determine the relationship between the dependent variables and independent variable. 
The survey had to be constructed in a manner that was clear and understandable for 
students at the middle and high school levels. Careful attention was given to the length as 
to keep the survey in the time frame of I 5 minutes to complete. The survey was 
completed in the spring semester of the 2000 - 200 I school year. 
Several instruments measuring school climate, school policy, classroom learning 
environment were reviewed; however, no one survey fulfilled the exact needs for the 
survey instrument in this study. Items related to due process rights and authority figures 
were generated from the discipline policy handbook administered to students on a yearly 
basis at the beginning of the school year. 
Once a final decision was made on the questions, considering the content and 
length of the survey, a prototype was then piloted using middle school students. This 
level was used to ensure that the statements were not too sophisticated for their age 
group. 
A Likert scale that consisted of five responses (Always, Almost Always, 
Sometimes, Seldom, and Never) was used to gather data pertaining to situations and 
issues that have occurred or are occurring in the respondents' school setting. The 
questionnaire contained five demographic items and sixty-seven items designed to 
generate statistical data for each dependent variable and the independent variable. 
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The biographical data provided answers to the sex, race, and school type of the 
respondent. Furthermore, the suspension and expulsion history of the respondents was 
given as biographical data. The second part of the questionnaire given to the students 
was designed to gather information on the different student perceptions and attitudes and 
how they have perceived the changes or lack of changes as it affects their educational 
process. The information collected was used to establish the validity of the research. 
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After several revisions, the prototype was then piloted on sixty middle school 
students. The researcher conducted an item to scale reliability analysis to determine the 
reliability of each scale of the instrument. The reliability tests yielded the following alpha 
coefficients: due process rights .7663, school climate .6887, school policy .7647, attitude 
toward authority figures .7790, and classroom learning environment .8601. 
The SPSS"' for Windows"' Step-by-Step (2000) states that alpha coefficients 
greater than 0.7 are acceptable in reliability tests. Based on this fact, the results of the 
reliability test for school climate initially gave an alpha coefficient of .6887 that was too 
low. The survey statement that was responsible for the low alpha coefficient was deleted, 
which raised the coefficient to a value of .7159, which is acceptable. 
The final instrument contained five demographic items designed to generate 
personal information on the student. There were 14 statements or questions related to due 
process rights (items 1-14) and 14 statement or questions related to school climate 
(items 15-28). There were also 13 statements or questions related to school policy (items 
29- 41 ), 13 statements or questions related to attitude towards authority figures (items 
42-54), and 13 statements or questions related to classroom learning environment (items 
55- 67). Once the preliminary criteria were met, this survey was then reproduced and 
made ready for distribution among the I 0 schools. 
Data Collection Procedures 
Upon approval from the Research and Evaluation Department of the Dekalb 
County School System, and once the instrument had been field tested, the actual research 
data was ready to be collected. Specific instructions pertaining to the completion of the 
questionnaires were established. Respondents were not required to identifY themselves 
by name; however, they were required to identifY themselves in terms of the research 
groups in which they fell, namely: race, sex, and school type of the students. 
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Since students were the sample subjects, a permission form had to be signed prior 
to the students taking the questionnaire survey. Therefore, the permission forms and 
questionnaires were hand delivered to each school. Each school was identified by a 
specific code that was recorded by the researcher on the inside of the return folder. 
A moderator, in most cases an administrator or teacher, was asked to monitor the 
distribution and collection of the questionnaires. Each individual student permission 
form and questionnaire had to be included in the return folder. 
Statistical Applications 
In order to provide validity to the research questions and hypotheses presented for 
this study, that data collected was subjected to statistical analysis. The quantitative 
analyses were performed using the Statistical Package for the Social Sciences (SPSS). 
The analytical techniques that were used to analyze the data included the Pearson 
Correlation Coefficient (Pearson r), and the Partial Correlation statistical test. 
The Pearson r correlation is used to determine the relationship between two 
variables. The correlation can range from negative one to positive one depending upon 
the strength of the relationship. The Partial Correlation test measures the strength of the 
relationship between two or more numeric variables having accounted for their joint 
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relationship with one or more additional variables. On a scale of- I to + I, it measures 
the extent of the unique correlation between the two variables which is not shared with 
the other variables. Descriptive statistics and other simple statistics, such as the means, 
standard deviation, frequency counts, cross tabulations and percentages were used where 
they helped to provide more explicit information. The research methods and procedures 
that were used in this study were comparative by nature and quantitative by design. 
Delimitations 
The researcher studied one school system (Dekalb County) out often public 
school systems in Metropolitan Atlanta. Within Dekalb County, the researcher studied 
ten of the thirty-seven middle schools and high schools. Four of the schools, two middle 
schools and two high schools, are located in the northern part of the county. The other six 
schools, three middle schools and three high schools, are located in the southern part of 
the county. 
Summary 
This study used the correlation research design to determine if there is a 
relationship between the independent variable due process rights and the dependent 
variables of school climate, school policy, attitudes toward authority figures, and 
classroom learning environment. The researcher developed a survey instrument and 
piloted it on approximately 60 students on the middle school level to determine the 
instruments' face and content validity. The survey was submitted to the Research and 
Evaluation Department at the County Office Building. 
CHAPTER V 
ANALYSIS OF THE OAT A 
The data are presented and analyzed in this chapter. This research investigation 
was quantitative by design to determine if a relationship exists between due process rights 
and selected component variables at the middle school and high school levels in the 
Dekalb County School System. The data were collected via questionnaires administered 
during the spring semester of 200 I. The analyses of data are related to eight research 
hypotheses put forth in Chapter Three. The findings are presented in tables followed by 
an explanation of the results. Each hypothesis is reviewed and accepted or rejected based 
on a .05 level of significance. 
The questionnaire used in this study consisted of 73 items. The first four items of 
the questionnaire required students to provide demographic information. The next two 
items required students to report information pertaining to the suspensions and expulsions 
the student incurred. The remaining 67 items measured the independent and dependent 
variables. Over 2,000 questionnaires were distributed among five middle schools and 
five high schools in the Dekalb County School System. The distribution of the surveys 
was based on parental permission of the student to take part in the study. One thousand 
seventy eight properly completed surveys were returned from the ten schools. 
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Descriptive statistics were used to analyze demographic information. The 
independent and dependent variables were analyzed using the Pearson [ Correlation 
statistical test along with the Partial Correlation statistical test. Table I displays the 
demographic information of the sample in terms of the moderator variables. 
Table I 













































According to the demographic information in Table I, there were 513 (47.6%) 
male participants and 565 (52.4%) female participants that totaled 1,078. The racial 
breakdown consisted of739 (68.6%) African Americans that is consistent with the 
Dekalb County's statistical data. There were 79 (07.3%) Asian students, 124 (11.5%) 
Caucasians, 33 (03.1%) Hispanics, and 103 (09.5%) others participating, which totaled 
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I ,078 in the study. The totals obtained in the other racial category have combined totals 
of Native Americans and others due to an insufficient number of Native Americans 
participating in the study. These two categories have been combined throughout this 
chapter where race is discussed. 
The total number of surveys completed by the students from the two school types 
was almost equal in numbers. In the study there were 523 (48.5%) middle school 
students and 555 (51.5%) high school students participating. The total presented here is 
1,078 (100.0%). In Tables 2 through 4, data are presented showing student survey 
responses to the questions, "Have you ever been suspended?" and "Have you ever been 
expelled?" This data provided general knowledge and insight on the discipline record of 
students participating in the survey. 
Table 2 shows data of student survey responses to the suspension and expulsion 
questions from the two school types. 
In Table 2, all categories show more students answering no to the question on 
suspension with exception to the number of males who predominately answered yes. In 
terms ofrace, Asians, Caucasians, others have the lower percentages answering no to the 
question on suspension. African Americans and Hispanic had the higher percentages. In 
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Table 2 
Student Survey Responses on Suspensions and Expulsion in Terms of Gender and Race 
(N = 1,078) 
Student Survey Student Survey 
Middle and High Schools Suspension Responses Expulsion Responses 
(2000- 2001) (2000 - 200 I) 
Yes No Yes No 
Gender 
Male 265 (51.7%) 248 (48.3%) 30 (05.8%) 483 (94.2%) 
Female 205 (36.3%) 360(63.7%) 13 (02.3%) 552 (97.7%) 
Total 470(43.6%) 608(56.4%) 43 (04.0%) 1,035 (96.0%) 
Race 
African American 358 (48.4%) 381 (51.6%) 39 (05.3%) 700 (94.7%) 
Asian 17 (21.5%) 62 (78.5%) 0 (00.0%) 79 (100.0%) 
Caucasian 43 (34.7%) 81 (65.3%) 3 (03.2%) 121 (96.8%) 
Hispanic 17 (51.5%) 16 (48.5%) 0 (00.0%) 33 (100.0%) 
Other 35 (34.0%) 68 (66.0%) 1 (00.9%) 102(99.1%) 
Total 470(43.6%) 608 (56.4%) 43 (04.0%) 1,035 (96.0%) 
School Type 
Middle School 232(44.4%) 291 (55.6%) 17 (03.3%) 506 (96.7%) 
High School 238 (42.9%) 317 (57.1%) 26 (04.7%) 529 (95.3%) 
Total 470 (43.5% 608 (56.4%) 43 (04.0%) 1,035 (96.0%) 
terms of gender, males had a significantly higher percentage answering yes to the 
question as compared to the females. This is also valid for the expulsion 
responses. In terms of race, African Americans was the only race to have a double-digit 
percentage in response to the question on expulsion. 
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Table 3 
Middle School Student Survey Responses on Suspension and Expulsion in Terms of 
Gender and Race (N = 523) 
Student Survey Student Survey 
Middle School Suspension Responses Expulsion Responses 
(2000 - 200 I) (2000- 200I) 
Yes No Yes No 
Gender 
Male I27 (52.5%) IIS (47.5%) I2 (05.0%) 230 (95.0%) 
Female IOS (37.4%) I76 (62.6%) 5 (01.8%) 276 (98.2%) 
Total 232 (44.4%) 29I (55.6%) I7 (03.3%) 506 (96.7%) 
Race 
African American I70 (49.3%) I75 (50.7%) I6 (04.6%) 329 (95.4%) 
Asian 7 (21.9%) 25 (78.I%) 0 (00.0%) 32 (IOO.%) 
Caucasian 24 (35.3%) 44 (64.7%) 0 (00.0%) 68 (IOO.%) 
Hispanic IO (55.6%) 8 (44.4%) 0 (00.0%) I8 (IOO.%) 
Other 2I (35.0%) 39 (65.0%) I (01.7%) 59 (98.3%) 
Total 232 (44.4%) 29I (55.6%) I7 (03.3%) 506 (96.7%) 
Table 3, shows a breakdown of middle school respondents in terms of gender and 
race. In terms of gender, the male respondents were almost equal in their yes and no 
responses; whereas, the female respondents had a significantly less percentage answering 
yes to the question on suspension. Student information given on the expulsion question 
shows a great disparity between the students answering yes and no. The greater number 
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of students answered no; however, more males answered in the affirmative in this 
category. 
In terms of race, African Americans and Hispanics survey respondents answered 
yes to the suspension question in a greater percentage than the Asians, Caucasians and 
others. The student responses to the expulsion question show only African American and 
one other respondent answering yes. Asian, Caucasian and Hispanic respondents showed 
no expulsions. 
Table 4 
High School Student Survey Responses on Suspensions and Expulsions in Terms of 
Gender and Race (N = 555) 
Student Survey Student Survey 
High School Suspension Responses Expulsion Responses 
(2000- 2001) (2000- 2001) 
Yes No Yes No 
Gender 
Male 138 (50.9%) 133 (49.1%) 18 (06.6%) 253 (93.4%) 
Female 100 (35.2%) 184 (64.8%) 8 (02.8%) 276 (97.2%) 
Total 238 (42.9%) 317 (57.1%) 26 (04.7%) 529 (95.3%) 
Race 
African American 188 (47.7%) 206 (52.3%) 23 (05.8%) 371 (94.2%) 
Asian 10 (21.3%) 37 (78.7%) 0 (00.0%) 47 (100.%) 
Caucasian 19 (33.9%) 37 (66.1%) 3 (05.4%) 53 (94.6%) 
Hispanic 7 (46.7%) 8 (53.3%) 0 (00.0%) 15 (100.%) 
Other 14 (32.6%) 29 (67.4%) 0 (00.00/o) 43 (100.%) 
Total 238 (42.9%) 317 (57.1%) 26 (04.7%) 529 (95.3%) 
Table 4 shows a breakdown of high school respondents in terms of gender and 
race. In terms of gender, the male respondents were similar to the middle school 
responses showing male responses to be almost equal in their yes and no responses, 
whereas; the female respondents had a significantly less percentage answering yes to the 
question on suspension. Student information given on the expulsion question shows a 
great disparity between the students answering yes and no which is also similar to the 
middle school responses. The greater number of students answered no to the expulsion 
question. However, once again more males answered in the affirmative in this category. 
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In terms of race, African Americans and Hispanics survey respondents answered 
yes in a greater percentage than the Asians, Caucasians and others to the question on 
suspension that is consistent with the middle school responses and middle and high 
school tables. The student responses to the expulsion question shows only African-
Americans and Caucasians responding yes to the question on expulsion. The respondent 
groups of Asians, Hispanics and others showed no expulsions. 
Testing the Null Hypotheses 
The Pearson r correlation coefficient was used to determine the relationship 
between due process rights and each dependent variable. The results of each test are 
displayed in Table 5 followed by an explanation. 
Table 5 
Correlation Coefficients Between Due Process Rights and School-Related Components 






























The following are explanations to the Pearson r correlation statistical tests 
performed between due process rights and each dependent variable. 
HI: There is no significant relationship between due process rights and school 
climate. 
In the case of the relationship between due process rights and school climate, a 
positive correlation was found (r (.420) = .000, p > .05), indicating a significant 
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relationship does exist between the two variables. Therefore, the null hypothesis was 
rejected. There is a significant relationship between due process rights and school 
climate. 
H2: There is no significant relationship between due process rights and school 
policy. 
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The Pearson [ correlation coefficient was used to determine the relationship 
between due process rights and school policy. In the test a positive correlation was found 
(r (.5 I 0) = .000, p < . 05), indicating a significant relationship does exist between the two 
variables. Therefore, the null was rejected. There is a significant relationship between 
due process rights and school policy. 
H3: There is no significant relationship between due process rights and authority 
figures. 
The Pearson [ correlation coefficient was used to determine the relationship 
between due process rights and authority figures. A positive correlation was found 
(r (.216) = .000, p < .05), resulting in a significant relationship between the variables. 
Therefore, the null hypothesis was rejected. There is a significant relationship between 
due process rights and student attitudes toward authority figures. 
H4: There is no significant relationship between due process rights and 
classroom learning environment. 
The Pearson [correlation coefficient was used to determine the relationship 
between due process rights and classroom learning environment. A positive correlation 
was found (r .402) = .000, p < .05), resulting in a significant relationship between the 
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variables. Therefore, the null hypothesis was rejected. There is a significant relationship 
between due process rights and classroom learning environment. 
H5: There is no significant relationship between due process rights and school 
climate as perceived by students in terms of(a) gender, (b) race, and 
(c) school type. 
The Partial Correlation statistical test was used to examine the relationship of due 
process rights and school climate in terms of each of the moderator variables. The Partial 
Correlation statistical test measures the strength of the relationship between two or more 
numeric variables having accounted for their joint relationship with one or more 
additional variables. Relevant data are displayed in Table 6. 
Table 6 

















Table 6 (continued) 
School Type Pearson Correlation 
Sig. (2-tailed) 
N 






For hypothesis Sa, the data revealed that a significant relationship existed between 
due process and school climate in terms of gender. A positive correlation was found 
(r (.4299) = .000, p <.OS), resulting in a significant relationship at the .OS level of 
significance. Therefore, the null hypothesis was rejected. 
In order to identity between and within which subgroups the significant 
relationships occurred, the Pearson r statistical test was employed. This statistical test 
can be used to further manipulate the data and to identifY possible significant 
relationships in terms of the subgroups of the moderator variables. The Pearson r 
correlation was computed for each subgroup for the relationship between the independent 
and dependent variables. In Sa, both males and females showed a significant relationship 
in terms of due process rights and school climate. Relevant data are displayed in Table 7. 
For the hypothesis Sb, the data revealed a significant relationship existed between 
due process and school climate in terms ofrace. A positive correlation was found 
(r (.4199) = .000, p< .05), resulting in a significant relationship at the .05level of 
significance. Therefore, the null hypothesis was rejected. A statistical breakdown for 
each racial subgroup is revealed in Table 8. 
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Table 7 
Pearson c Correlation Between Due Process and School Climate by Gender 
Due Process School Climate 
Males Pearson Correlation 1.000 .485** 
Sig. (2-tailed) .000 .000 
N 513 513 
Females Pearson Correlation 1.000 .416** 
Sig. (2-tailed) .000 .000 
N 565 565 
**Correlation is significant at the 0.01 level. 
Table 8 
Pearson!: Correlation Between Due Process and School Climate by Race 
Due Process School Climate 
African American Pearson Correlation 1.000 .410** 
Sig. (2-tailed) .000 .000 
N 739 739 
Asian Pearson Correlation 1.000 .698** 
Sig. (2-tailed) .000 .000 
N 79 79 
Caucasian Pearson Correlation 1.000 .388** 
Sig. (2-tailed) .000 .000 
N 124 124 
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Table 8 (continued) 
Due Process School Climate 
Hispanic Pearson Correlation 1.000 .383** 
Sig. (2-tailed) .000 .000 
N 33 33 
Other Pearson Correlation 1.000 .180 
Sig. (2-tailed) .000 .068 
N 103 103 
**Correlation is significant at the O.Ollevel 
The Pearson r correlation was computed for each subgroup in the racial category. 
African Americans, Asians, Caucasians, and Hispanics showed significant relationships 
between due process and school climate. African-Americans had a positive correlation (r 
(.410} = .000}, p < .05) indicating a significant relationship. Asians had a strong positive 
correlation (r (.698} = .000, p < .05} indicating a significant relationship does exist. 
Caucasians had a positive correlation (r (.388} = .000, p < .05} and Hispanics also had a 
positive correlation (r (.383} = .000, p < .05}, both of which indicate a significant 
relationship does exist between due process and school climate. 
The other racial category had a correlation of (r (.180} = .068, p > .05) which 
indicates that a significant relationship does not exist between due process and school 
climate. 
For hypothesis 5c, the Partial Correlation revealed that a significant relationship 
existed between due process and school climate in terms of school type. A positive 
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correlation was found (r (.4193) = .000, p < .05), resulting in a significant relationship at 
the .05level of significance. Therefore, the null hypothesis was rejected. The Pearson r 
correlation showed significant relationships for each subgroup among the school types. 
The results are displayed in Table 9. 
Table 9 
Pearson 1: Correlation Between Due Process and School Climate by School Type 
Due Process School Climate 
Middle School Pearson Correlation 1.000 .371 ** 
Sig. (2-tailed) .000 .000 
N 565 565 
High School Pearson Correlation 1.000 .416** 
Sig. (2-tailed) .000 .000 
N 523 523 
**Correlation is significant at the 0.01level 
In terms of hypothesis 5c, Pearson r correlation for the middle school as well as 
the high school showed significant relationships in terms of due process and school 
climate. For the middle school a positive correlation (r (.371) = .000), p< .05) was found 
indicating a significant relationship does exist. The Pearson r correlation for the high 
school yielded (r (.416) = .000), p < .05) indicating a significant relationship existed 
between the individual levels of school. 
H6: There is no significant relationship between due process rights and school 
policy as perceived by students in terms of (a) gender, (b) race, and 
(c) school type. 
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The Partial Correlation statistical test was used to examine the relationship of due 
process rights and school policy in terms of each of the moderator variables. Relevant 
data are displayed in Table I 0. 
Table 10 

























For the hypothesis 6a, the data revealed that a significant relationship existed 
between due process and school policy in terms of gender. A positive correlation was 
found (r (.5111) = .000, p < .05), resulting in a significant relationship at the .05level of 
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significance. Therefore, the null hypothesis was rejected. Relevant data are displayed in 
Table I I. 
Table II 
Pearson t: Correlation Between Due Process and School Policy by Gender 
Due Process School Policy 
Male Pearson Correlation 1.000 .581 ** 
Sig. (2-tailed) .000 .000 
N 513 513 
Female Pearson Correlation 1.000 .432** 
Sig. (2-tailed) .000 .000 
N 565 565 
**Correlation is significant at the 0.01 level 
In the Pearson r correlation computation for hypothesis 6a, both males and 
females were found to have a significant relationship in terms of due process and school 
policy. The males had a positive correlation (r (.581) = .000, p < .05), indicating a 
significant relationship exists. The females had a positive correlation (r (.432) = .000, p < 
.05), indicating a significant relationship exists within their subgroup as well. 
In the Partial Correlation statistical test for hypothesis 6b, the data revealed that a 
significant relationship existed between due process and school policy in terms of race. A 
positive correlation was found (r (.5113) = .000, p < .05), resulting in a significant 
relationship at the .05 level of significance. Therefore, the null hypothesis was rejected. 
Relevant data are displayed in Table 12. 
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Table 12 
Pearson c Correlation Between Due Process and School Policy by Race 
Due Process School Climate 
African American Pearson Correlation 1.000 .404** 
Sig. (2-tailed) .000 .000 
N 739 739 
Asian Pear son Correlation 1.000 .698** 
Sig. (2-tailed) .000 .000 
N 79 79 
Caucasian Pearson Correlation 1.000 .388** 
Sig. (2-tailed) .000 .000 
N 124 124 
Hispanic Pearson Correlation 1.000 .383** 
Sig. (2-tailed) .000 .000 
N 33 33 
Other Pearson Correlation 1.000 .370 
Sig. (2-tailed) .000 .000 
N 103 103 
**Correlation is significant at the O.Ollevel 
In terms of race using the Pearson r correlation statistical test, all racial groups 
showed that significant relationships existed between due process and school policy. 
African Americans had a positive correlation of(r (.410) = .000), p < .05) indicating a 
significant relationship. Asians had a strong positive correlation of(r (.698) = .000, p < 
.05). Caucasians had a correlation of(r (.388) = .000, p < .05), Hispanics had a Pearson r 
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correlation of(r (.383) = .000, p < .05), and others had a correlation of(r (.370) = .000, 
p < .05), which also indicated significant relationships among these groups. 
In the Partial Correlation statistical test for hypothesis 6c, the data revealed that a 
significant relationship existed between due process and school policy in terms of school 
type. A positive correlation was found (r (.5093) = .000, p < .05), resulting in a 
significant relationship at the .05 level of significance. Therefore, the null hypothesis was 
rejected. Relevant data are displayed in Table 13. 
Table 13 
Pearson ! Correlation Between Due Process and School Policy by School Type 
Due Process School Policy 
Middle School Pearson Correlation 1.000 .432** 
Sig. (2-tailed) .000 .000 
N 565 565 
High School Pearson Correlation 1.000 .464** 
Sig. (2-tailed) .000 .000 
N 513 513 
**Correlation is significant at the O.Ollevel 
For the Pearson! correlation in terms of hypothesis 6c, the middle school as well 
as the high school showed significant relationships in terms of due process and school 
policy. For the middle school a positive correlation (r (.432) = .000), p< .05) was found 
indicating a significant relationship does exist. The Pearson correlation test for the high 
school yielded (r (.464) = .000), p < .05) indicating a significant relationship exist. 
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H7: There is no significant relationship between due process rights and attitudes 
toward authority figures as perceived by students in terms of (a) gender, 
(b) race, and (c) school type. 
The Partial Correlation statistical test was used to examine the relationship of due 
process rights and attitude toward authority figures in terms of each of the moderator 
variables. The Partial Correlation statistical test measures the extent of the unique 
correlation between two variables that is not shared with the other variables. Relevant 
data are displayed in Table 14. 
Table 14 
Partial Correlation for Due Process Rights and Attitude Toward Authority Figures for 

























For hypothesis 7a, the data revealed that a significant relationship existed between 
due process and attitude towards authority figures in terms of gender. A weak positive 
correlation was found (r (.2268) = .000, p < .05), resulting in a significant relationship at 
the .05 level of significance. Therefore, the null hypothesis was rejected. Relevant data 
are displayed in Table 14. 
In the Pearson r correlation, both male and female respondents showed significant 
relationships with the independent and dependent variables. The correlation for each 
subgroup was significant at the 0.05 level of significance. Relevant data are displayed in 
Table 15. 
Table 15 
Pearson r:. Correlation Between Due Process and Attitude Toward Authority Figures by 
Gender 
Due Process Authority Figures 
Males Pearson Correlation 1.000 .264** 
Sig. (2-tailed) .000 .000 
N 513 513 
Females Pearson Correlation 1.000 .190** 
Sig. (2-tailed) .000 .000 
N 565 565 
**Correlation is significant at the 0.01level 
In hypothesis 7a, both males and females were found to have a significant 
relationship between due process and attitude towards authority figures. The males had a 
-------- --- --
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weak correlation of(r (.264) = .000, p < .05), indicating a significant relationship exists. 
The females had a weak positive correlation of(r (.190) = .000, p < .05), indicating a 
significant relationship exists within their subgroup as well. 
For the hypothesis 7b, a significant relationship was found between due process 
and attitude towards authority figures in terms of race. A weak positive correlation was 
found (r (.2166) = .000, p < .05), resulting in a significant relationship at the .05level of 
significance. Therefore, the null hypothesis was rejected. Relevant data are displayed in 
Table 14. The Pearson r correlation between due process rights and attitude towards 
authority figures in terms of race are displayed in Table 16. 
Table 16 
Pearson r:. Correlation Between Due Process and Attitude Toward Authority Figures by 
Race 
Due Process School Climate 
African American Pearson Correlation 1.000 .192** 
Sig. (2-tailed) .000 .000 
N 739 739 
Asian Pearson Correlation 1.000 .534** 
Sig. (2-tailed) .000 .000 
N 79 79 
Caucasian Pearson Correlation 1.000 .295** 
Sig. (2-tailed) .000 .000 
N 124 124 
104 
Table 16 (continued) 
Due Process School Climate 
Hispanic Pearson Correlation 1.000 .057 
Sig. (2-tailed) .000 .752 
N 33 33 
Other Pearson Correlation 1.000 .013 
Sig. (2-tailed) .000 .893 
N 103 103 
**Correlation is significant at the 0.01 level 
For the subgroups of race, African Americans, Asians, and Caucasians showed 
significant relationships between due process and attitude toward authority figures. 
African Americans had a weak positive correlation (r (.192) = .000), p < .05) indicating a 
significant relationship. Asians had a positive correlation of(r (.534) = .000, p < .05) and 
Caucasians had a weak correlation of(r (.295) = .000, p < .05) both which indicate 
significance does exist among their subgroups in terms of due process rights and attitude 
towards authority figures. Hispanics also had a Pearsonr correlation of(r (.057) = .752, 
p < .05), and others had a correlation of(r (.013) = .893, p > .05). The categories of 
Hispanic and others all accepted the null hypothesis. 
For hypothesis 7c, no significant relationship exists between due process and 
attitude towards authority figures in terms of school type. A weak positive correlation 
was found (r (.2171 = .000, p < .05), resulting in a significant relationship at the .05level 
of significance. Therefore, the null hypothesis was rejected. Relevant data are displayed 
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in Table 14. The Pearson r correlation between due process rights and attitude toward 
authority figures for each subgroup of school type is displayed in Table 17. 
Table 17 
Pearson r Correlation Between Due Process and Attitudes Toward Authority Figures by 
School Type 
Due Process School Climate 
Middle School Pearson Correlation 1.000 .190** 
Sig. (2-tailed) .000 .000 
N 565 565 
High School Pearson Correlation 1.000 .217** 
Sig. (2-tailed) .000 .000 
N 523 523 
**Correlation is significant at the O.OIIevel 
In terms of hypothesis 7c, the middle school as well as the high school showed 
significant relationships in terms of due process and attitude towards authority figures. 
For the middle school a weak correlation of(r (.190) = .000), p< .05) was found 
indicating a significant relationship does exist. The Pearson correlation test for the high 
school yielded (r (.217) = .000), p < .05) indicating a significant relationship exists. 
Each one of the moderating variables was significant in terms of due process and 
attitude towards authority figures. Each one of the subgroups was tested using the 
Pearson r correlation to examine significant relationships within each subgroup. 
H8: There is no significant relationship between due process rights and 
classroom learning environment as perceived by students in terms of 
(a) gender, (b) race, and (c) school type. 
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A Partial Correlation statistical test was used to examine the relationship of due 
process rights and school policy in terms of each of the moderator variables. The Partial 
Correlation statistical test has a correlation scale that ranges from -I to + I. Relevant 
data are displayed in Table 18. 
In the case of hypothesis 8a, a significant relationship existed between due process 
and classroom learning environment in terms of gender. A positive correlation was found 
(r (.4030 = .000, p < .05), resulting in a significant relationship at the .05 level of 
significance. Therefore, the null hypothesis was rejected. Relevant data are displayed in 
Table 18. 
Table 18 
Partial Correlation for Due Process Rights and Classroom Learning Environment for 
















Table 18 (contents) 
School Type Pearson Correlation 
Sig. (2-tailed) 
N 
**Correlation is significant at the O.Ollevel 





In the Pearson r correlation, both male and female respondents showed significant 
relationships with the independent and dependent variables. The correlation was 
significant at the O.Ollevel of significance. Relevant data are displayed in Table 19. 
Table 19 
Pearson r. Correlation Between Due Process Rights and Classroom Learning 
Environment by Gender 
Due Process School Climate 
Males Pearson Correlation 1.000 .457** 
Sig. (2-tailed} .000 .000 
N 513 513 
Females Pearson Correlation 1.000 .451 
Sig. (2-tailed) .000 .000 
N 565 565 
**Correlation is significant at the O.Ollevel 
In hypothesis 8a, both males and females were found to have a significant 
relationship between due process and classroom learning environment. The males had a 
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positive correlation (r (.457) = .000, p<.05), indicating a significant relationship exists. 
The female gender had a positive correlation (r (.346) = .000, p<.05), indicating a 
significant relationship exists within their subgroup as well. 
For hypothesis 8b, a significant relationship was found between due process and 
classroom learning environment in terms of race. A positive correlation was (r (. 4019 = 
.000, p <.05), resulting in a significant relationship at the .05level of significance. 
Therefore, the null hypothesis was rejected. Relevant data are displayed in Table 18. 
The Pearson [correlation showed significant relationships between all racial 
categories in terms of due process rights and classroom learning environment. Relevant 
data are displayed in Table 20. 
Table 20 
Pearson c Correlation Between Due Process and Classroom Learning Environment by 
Race 
Classroom Learning 
Due Process Environment 
African American Pearson Correlation 1.000 .404** 
Sig. (2-tailed) .000 .000 
N 739 739 
Asian Pearson Correlation 1.000 .595** 
Sig. (2-tailed) .000 .000 
N 79 79 
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Table 20 (continued) 
Classroom Learning 
Due Process Environment 
Caucasian Pearson Correlation 1.000 .292** 
Sig. (2-tailed) .000 .001 
N 124 124 
Hispanic Pearson Correlation 1.000 .607** 
Sig. (2-tailed) .000 .000 
N 33 33 
Other Pearson Correlation 1.000 .316** 
Sig. (2-tailed) .000 .001 
N 103 103 
**Correlation is significant at the 0.01level 
In terms of race, African Americans, Asians, Caucasians, Hispanics and others 
showed significant relationships between due process and classroom learning 
environment. African Americans had a positive correlation (r (.404) = .000), p < .05) 
indicating a significant relationship. Asians had a strong positive correlation (r (.595) = 
.000, p < .05) indicating a significant relationship does exist. Caucasians had a weak 
correlation of(r (.292) = .000, p < .05) indicating a significant relationship. Hispanics 
also had a strong positive correlation of (r (.607) = .000, p < .05), and others had a 
Pearson r correlation of(r (.316) = .001, p < .05), both of which indicate a significant 
relationship does exist between due process and classroom learning environment. 
In the case of hypothesis 8c, no significant relationship was found between due 
process and classroom learning environment in terms of school type. A positive 
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correlation was found (r (.4009 = .000, p < .05), resulting in a significant relationship at 
the .05 level of significance. Therefore, the null hypothesis was rejected. Relevant data 
are displayed in Table I 8. 
Each subgroup of school type was tested using the Pearson r correlation to 
examine significant relationships to due process rights and classroom learning 
environment. The result is displayed in Table 2 I. 
Table 21 
Pearson r. Correlation Between Due Process and Classroom Learning Environment by 
School Type 
Due Process School Climate 
Middle School Pearson Correlation 1.000 .346** 
Sig. (2-tailed) .000 .000 
N 565 565 
High School Pearson Correlation 1.000 .406** 
Sig. (2-tailed) .000 .000 
N 523 523 
**Correlation is significant at the 0.01 level 
In terms of hypothesis 8c, the middle school as well as the high school showed 
significant relationships in terms of due process and classroom learning environment. 
For the middle school a positive correlation (r (.346) = .000), p< .05) was found 
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indicating a significant relationship does exist. The Pearson correlation test for the high 
school yielded (r (.406) = .000), p < .05) indicating a significant relationship exist. 
Summary 
This chapter presented analyzed data that was generated from the research 
instrument developed for this study. The investigation was conducted at five middle 
schools and five high schools in the Dekalb County School System in Dekalb County, 
Georgia. The data was first analyzed using descriptive statistics; secondly, the 
independent and dependent variables were analyzed using the Pearson! coefficient 
statistical tool. Partial correlation tests were used to analyze between the independent and 
dependent variables in terms of the moderating variables. The Pearson! correlation was 
used to analyze the subgroups of the moderating variables and their relationship to 
independent and dependent variables. Every one of the null hypotheses were found to be 
significant at the 0.05 level. The results in Chapter V serve as a basis for the information 
that is presented in chapter six. In chapter six the findings, conclusions, implications, and 
recommendations are presented and discussed. 
CHAPTER VI 
FINDINGS, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS 
This study examined the relationship between due process rights and various 
components related to the school environment and the impact these issues have on 
student attitudes and behavior. This research study has the components essential in 
providing further insight into issues that are directly affecting students as seen through 
students' eyes. Questionnaires were administered to over 2000 students in five middle 
schools and five high schools. One thousand seventy eight were returned correctly 
marked. The independent and dependent variables were analyzed using Pearson r 
Correlation Coefficient and Partial Correlation Coefficient statistical tools. The 0.05 
level of significance was used to test the null hypotheses. The relationships between due 
process rights and four school-related components, which are school climate, school 
policy, student attitudes toward authority figures and classroom learning environment, 
were explored and effectively discussed. The findings of this research are reported based 
on the results of the data analysis. The conclusions are drawn directly from the outcomes 
of the hypotheses. The implications of this research along with recommendations are also 
presented in this chapter. 
Personal data on the students' suspension and expulsion record were gathered 
from responses given on the student survey. The data within these tables showed the 
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males having a greater percentage of suspensions and expulsions than the females. 
In terms of race the minority population consisting of African Americans and Hispanics 
had the higher percentages of suspensions and expulsions. The respondents were also 
asked to provide a numerical value for the number of times suspended or 
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expelled. The significance of this response was to provide information for the researcher 
about whether most students that are suspended or expelled have multiple suspensions 
and expulsions. Inevitably, most students suspended had multiple suspensions. 
It is also obvious that although students received numerous suspensions they are 
rarely permanently expelled from the school system. This fact suggests that the 
schoolhouse doors are merely revolving doors for some students. 
Findings 
The findings for each null hypothesis have been summarized based on the 
outcome of the data analysis. Summaries of the findings for this research study are the 
following: 
Hypothesis 1 was rejected. There is a significant relationship between due process 
rights and school climate as perceived by students. 
Hypothesis 2 was rejected. There is a significant relationship between due process 
rights and school policy as perceived by students. 
Hypothesis 3 was rejected. There is a significant relationship between due process 
rights and students' attitudes toward authority figures as perceived by students. 
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Hypothesis 4 was rejected. There is a significant relationship between due process 
rights and classroom learning environment as perceived by students. 
Hypotheses 5a, 5b, and 5c were rejected. There is a significant relationship 
between due process rights and school climate as perceived by students in terms of 
gender, race, and school type. 
Hypotheses 6a, 6b, and 6c were rejected. There is a significant relationship 
between due process rights and school policy as perceived by students in terms of gender 
race, and school type. 
Hypotheses 7a, 7b, and 7c were rejected. There is a significant relationship 
between due process rights and students' attitudes toward authority figures as perceived 
by students in terms of gender, race, and school type. 
Hypotheses 8a, 8b, and Be were rejected. There is a significant relationship 
between due process rights and classroom learning environment as perceived by students 
in terms of gender, race and school type. 
Conclusions 
The conclusions from the fmdings in terms of the Pearson correlation are 
presented first, followed by findings in terms of the Partial Correlation statistical test: 
Null Hypothesis 1 showed a significant relationship existed between due process 
rights and school climate as perceived by students. This finding suggests that due process 
rights of students must be employed in creating a positive school climate. The 
components that make up a positive school environment (safety, order, alcohol and drug-
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free buildings, extra-curricular activities) build student character and these components 
are the right of every student. This result further suggested that schools that are impacted 
by due process rights of the student are places where students feel that they will be treated 
fairly and will look forward to attending everyday. Therefore, due process rights, student 
attitudes, and behavior are paramount in maintaining a safe, orderly, and secure school 
environment. 
Null Hypothesis 2 indicated a significant relationship existed between due process 
rights and school policy as perceived by students. This finding suggests that due process 
rights have a direct bearing on how school policy is written and how it is handled and 
administered in the school as a whole. The result further suggested that it is the students' 
right to clearly understand the rules, regulations, and practices of a school in order to 
follow them. 
Null Hypothesis 3 indicated a significant relationship existed between due process 
rights and student attitudes toward authority figures as perceived by students. The finding 
suggests that the general demeanor of the student depend on how he/she views his/her 
rights in forming a positive or negative attitude towards the authority figure. A student 
with a more positive attitude would be more likely to respond to the direction of the 
authority figure without scrutiny as long as his/her rights are not violated. A student with 
a more negative attitude would be more likely to scrutinize directions given him/her by 
the authority figure, which sometimes lead to disastrous results. 
Null Hypothesis 4 revealed a significant relationship existed between due process 
rights and classroom learning environment as perceived by students. This finding 
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suggests that it is the students' right to be provided with an environment that is conducive 
to learning. The standards in the classroom, which must be high yet attainable, are also 
influenced by the due process rights of students. The students must be included in 
creating a positive standard for the classroom. Due process rights impact the fact that all 
students must be treated fairly and graded fairly. Due process rights also impact the fact 
that any negative element that has the potential to obstruct or impair the classroom 
learning environment must be promptly remedied. 
Conclusions Based on Partial Correlations and Pearson Correlations 
In order to identity significant relationships among the moderators, Partial 
Correlation statistical test was employed. Furthermore, to further manipulate the data and 
to identity possible significant relationships in terms of subgroups of each moderating 
variable, Pearson ! correlation tests were computed in terms of each subgroup for the 
relationship between the independent and dependent variables. 
Null Hypotheses Sa, 5b, and 5c: The Partial Correlation indicated a significant 
relationship existed between due process rights and school climate in terms of gender, 
race, and school type. The Pearson correlation analysis for due process rights and school 
climate revealed that a significant impact existed for both males and females. 
Consequently, the climate and environment of the school and its relationship to due 
process rights are equally important and crucial to both sexes. 
In terms of race, the Pearson correlation for due process rights and school climate 
revealed significant relationships for African Americans, Asians, Caucasians, and 
Hispanics. This fact highlights the importance of due process rights and school climate 
among these groups. Among others, due process rights and school climate did not 
indicate a significant relationship. 
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The Pearson correlation analysis for due process rights and school climate in 
terms of school type established that the environment of the school and their due process 
rights is equally important to both middle school students as well as high school students. 
Null Hypotheses 6a, 6b, and 6c: The Partial Correlation indicated a significant 
relationship existed between due process rights and school policy in terms of gender, 
race, and school type. The Pearson correlation analysis for due process rights and school 
policy revealed that a significant impact existed for both males and females. Adopting 
school policy based on due process rights can and does have a direct bearing on the 
attitudes and behavior of both males and females. 
In terms of race, the Pearson correlation for due process rights and school policy 
revealed significant relationships for African Americans, Asians, Caucasians, Hispanics, 
and others. The significance of due process rights and school policy among these racial 
groups shows the importance of schools and school systems in adopting good, sound, and 
fair policy based on the students' due process rights. 
The Partial Correlation also revealed a significant relationship for due process 
rights and school policy in terms of school type. The Pearson correlation analysis for due 
process rights and school policy in terms of school type established that the need for 
good, sound, and fair policy is equally important to both middle school students as well as 
high school students. 
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Null Hypotheses 7a, 7b, and 7c established that a significant relationship existed 
between due process rights and student attitudes towards authority figures in terms of 
gender, race and school type. The Pearson correlation analysis for due process rights and 
student attitudes towards authority figures indicated significance existed for both males 
and females. Every indication points to the conclusion that the establishment of a good 
rapport and a systematic respect for due process rights between the authority figure and 
student is important for a good relationship. This in tum will create students with 
positive attitudes and behavior. These students are more apt to hold a greater regard and 
respect for the authority figure. 
In terms ofrace, the Pearson correlation for due process rights and school climate 
revealed significant relationships for African Americans, Asians, and Caucasians. This 
fact highlights the importance of due process rights and attitudes toward authority figures 
among these groups. Among Hispanics and others, due process rights and the attitude 
toward authority figures did not indicate a significant relationship. Among these groups 
the establishment of a good relationship between student and authority figure is not 
important in their overall attitude. 
The Partial Correlation also indicated that a significant relationship exists between 
due process rights and attitudes toward authority figures in terms of school type. The 
Pearson correlation analysis for due process rights and attitude towards authority figures 
in terms of school type revealed that the establishment of a good relationship based on the 
students' rights between student and authority figure is equally important to both middle 
school students as well as high school students. 
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Null Hypotheses 8a, 8b, and Be: The Partial Correlation revealed a significant 
relationship existed between due process rights and classroom learning environment in 
terms of gender, race, and school type. The Pearson correlation analysis for due process 
rights and classroom learning environment revealed a significant relationship for both 
males and females. Both sexes feel that due process rights do have a bearing on the 
structure of the classroom and the day-to-day routines in the classroom. 
In terms of race, the Partial Correlation and Pearson correlation for due process 
rights and classroom learning environment indicated significant relationships for African 
Americans, Asians, Caucasians, Hispanics and others. These races feel that due process 
rights have a bearing on the structure of the classroom and the day-to-day routines. 
The Partial Correlation revealed that a significant relationship exists between due 
process rights and classroom learning environment in terms of school type. The Pearson 
correlation analysis for due process rights and classroom learning environment for each 
subgroup revealed a significant relationship between the independent and dependent 
variables. 
Implications 
The public schools of today must continually make it a number one priority to 
become diversified to the point of serving every student in the schoolhouse. In theory, 
each and every student has the same vehicles for success at his/her disposal. However, 
the vehicles are not diversified enough to truly serve every student. This study utilized 
various school-related components to examine and establish a connection with due 
process rights of students in the Dekalb County School System. The following 
implications can be drawn from the findings and conclusions from this study: 
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1. Due process rights affect school climate, which consists of the learning 
environment, safety concerns, and the day-to-day functioning of the school. 
Most schools have created and stressed drug-free, weapon-free school zones 
with school resource officers patrolling the halls for added security. Schools 
have also been concerned with creating a conducive learning environment in 
which every student can achieve and excel. As a result, administrators and 
school personnel must be well versed in legal standards without 
compromising academic standards. Therefore, in setting forth a standard of 
excellence in the school, students' due process rights must always be strongly 
considered in creating a positive school climate. 
2. Due process rights affect school policy, which consists of all the rules, 
regulations, and practices of the school. These rules, regulations, and 
practices must be defined and created without violating the students' due 
process rights. Search and seizure practices have withstood the evolution of 
due process rights for students. As a result, administrators must place special 
emphasis on making sure that all personnel along with students know the 
rights of the student. Furthermore, the due process rights of students must 
continue to act as a safeguard against inappropriate penalties, overreaction to 
minor offenses, and blaming students incorrectly for offenses. 
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3. Due process rights affect the attitude towards the authority figure who should 
be given a certain degree of respect and recognition that is normally accorded 
teachers, principals, staff, and all school officials. These officials must assure 
that each student's due process right is not abridged by knowingly and 
willingly discriminating against a student or ignoring his/her rights. Both 
student and authority figure in the school environment have a need for respect 
and self-esteem; therefore, mutual respect can be achieved if the due process 
rights of the student are recognized and upheld. The authority figure, which is 
the adult, must place special emphasis on establishing these relationships. 
4. Due process rights affect the classroom learning environment, which is 
controlled by the manner that the teacher administers the day-to-day 
responsibilities and interactions with students. The classroom instructor's 
main objective in the classroom is to provide an environment in which all 
students can succeed. This must be achieved while staying consistent with 
school policy and acknowledging the due process rights of the student. In 
establishing good interpersonal relationships and mutual respect, the teacher 
must recognize that students do have rights and they must be recognized. 
Therefore, the classroom instructor must also convey the fact that student 
punishment will be administered justly and fairly. 
122 
Recommendations 
The science of education is inexact at best. There are no perfect formulas for 
establishing what works and that which does not work in the school environment. The 
best models come from those strategies that have been put to the actual test. There are 
several models that have been put to the test in the actual school environment. One fact 
worth mentioning is very often these various themes and programs are not given an 
adequate amount of time to work. However, based upon research that has actually been 
performed and studied and also components defined as findings in this research, the 
following recommendations have been formulated: 
I. Schools should continue to develop strategies to improve school climate by 
including the student's input and acknowledging the students' rights in 
creating a positive environment. 
2. The school environment must exercise the right to create more cultural 
awareness programs to bridge the gap between cultural differences, thus 
making the school climate more inclusive than ever. 
3. Schools must continue to be made safer through school resource officers 
without turning schools into prison environments by stifling the rights of the 
students. 
4. School policy must be administered consistently and fairly and this policy 
must be clearly defined for each and every student. 
5. School policy must be created that is consistent and not culturally and 
ethnically biased. 
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6. Authority figures must breed positive attitudes and behavior within students 
by recognizing and understanding the rights of the student. 
7. Authority figures should place emphasis on creating an atmosphere devoid 
of discriminatory practices against any cultural or ethnic group that infringe 
on the students' rights. 
8. The instructional leader should place emphasis on grading procedures that 
are fair and equal to all students. 
9. The instructional leader should also place emphasis on creating an 
atmosphere in which all students can excel. 
I 0. The instructional leader must also create an atmosphere that recognizes that 
racial and cultural differences should not serve as a hindrance to academic 
success. 
Recommendation for Further Research 
II. A replication study should be conducted comparing rural and urban 
administrators', teachers', and students' perceptions of due process rights 
and the relationship to school related factors in private and public schools. 
Summary 
The findings and conclusions from this study were discussed in this chapter. The 
implications and recommendations made were based on the findings from the data 
analysis. The business of educating children definitely underwent a metamorphosis in the 
last half of the 20 .. century. However, it is obvious that school systems are in need of 
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even greater reforms in the approach used towards the students in today' s schools. 
Perhaps the implications and recommendations from this study can be utilized in creating 
further reform with positive results in the schoolhouse. 
January 29, 200 I 
Mr. Curtis Grier 
Research and Evaluation Department 
Dekalb County School System 
3770 N. Decatur Road 
Decatur, Ga. 30032 
Dear Mr. Grier: 
APPENDIX A 
REQUEST LETTER 
John V. Spruce 
9 Quail Run 
Decatur, Ga. 30035 
Tel. (770) 987-0419 
My name is John V. Spruce and my dissertation prospectus has been approved. As partial fulfillment of the 
requirement for the EDA 995 (Dissertation Research), I am required to conduct a study. My topic of study is 
The Relationship between Student Perceptions of the Application of Due Process Rights and Student Attitudes. 
I am seeking approval from the Research and Evaluation Department to conduct this study using students from 
the selected schools listed below. 
Enclosed, you will find my dissertation prospectus, the parental permission slip and the student survey 
questionnaire that I plan to use. It is my intention to use 5 middle schools and 5 high schools. The middle 
schools that I plan to use are Henderson, Miller Grove, McNair, Peachtree, and Stephenson. The high schools 
that I plan to use are Tucker, Dunwoody, Towers, McNair and Stephenson. I would like to conduct this survey 
during the month of March. 
Hopefully, you will find the documents to be concise and clear in providing a relevant background to the study. 
However, should any questions or concerns surface, feel free to contact at the number or address above. Thank 
you. 
Respectfully yours, 
John V. Spruce 
Doctoral Candidate 
Clark Atlanta University 




PARENTAL PERMISSION FORM 
Please check the line that applies, sign this form, and return it to the school as soon as 
possible. 
SCHOOL: ____________________ __ 
STUDENT: ____________________ __ GRADE: ____________ _ 
I give pennission for my child TO participate in the "Survey Questionnaire" 
for purposes of research on student perceptions about their due process rights 
in school. 
I would prefer that my child NOT participate in the "Survey Questionnaire" 




DATE: ________________ _ 
Thank you for your participation 
The survey questionnaire has been generated for the primary purpose of dissertational research. 
However, any survey that can provide facts into how our students perceive things can be used as 
beneficial tools for the betterment of our schools. The survey will be administered during the month 
of March. The questionnaire is totally anonymous and takes no more than 15 minutes to complete. 
The data collected will be used to detect students' attitudes about their rights and other issues. 
Parents should be involved with the total education of their children. For this reason it is asked that 
you sign this form and return it to school within one week. Your child will be allowed to participate 
in this groundbreaking activity only if this form is completed and returned to school. If you 
would like to examine the "Survey Questionnaire" your child completes, please come by the school 
and a copy will be provided for your review. 
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APPENDIXC 
STUDENT PERCEPTIONS ON SEVERAL SCHOOL-RELATED ISSUES 
SURVEY QUESTIONNAIRE 
PERSONAL DATA 
PART I- {Demographic Data} -Place a check mark in the box that best describes 
you. 
What is your sex? o Male 
o Female 




D Native American 
D Other 
What is your school type? o Middle/Junior High 
o High School 
Have you ever been suspended? yes no 
If yes, how many times? 
Have you ever been expelled from any yes no 
school? If yes, how many times? 
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Appendix C (continued) 
PART II - {RESEARCH DATA} - Based on your opinion, check the appropriate box 
for each of the following issues. 
Response Code 
A -- Always 0-- Often 
S -- Seldom AA - -Almost Always 
01 Each student is given a Student Rights and 
Responsibilities manual. 
02 Disciplinary actions include hearings. 
03 Disciplinary actions are reviewed. 
04 Hearings before the Student Evidentiary Hearing 
Committee are not open to the public. 
05 The school contacts parents/ guardians 
concerning student discipline violations. 
06 Due process requirements must be included if 
the school wants to suspend a student for more 
than 10 days. 
07 A student may have an attorney present at any 
hearing. 
08 The student and/or family may bring witnesses 
to a hearing. 
09 The student's discipline record may be included 
in a hearing. 
10 The student's academic record may be included 
in a hearing. 
11 Any physical evidence may be included in a 
hearing such as knives, guns, drugs, etc. 
12 After the hearing, parents guardians by contact 
the Student Relations Office the next working 
day to receive the decision. 
13 A student's parents/guardians may make an 
appeal of a hearing decision to the Board of 
Education. 
14 The Board of Education's decision on an appeal 
must be based only on the evidence presented 
during the first hearing. 
15 Student disruptions are handled promptly. 


















Appendix C (continued) 
AAAOSN 
16 Student disruptions are handled effectively. 16 
17 Students feel that they can be late to class. 17 
18 Students feel that they can skip class. 18 
19 Students feel that they can cheat at school. 19 
20 Students have to deal with alcohol at school. 20 
21 Students have to deal with drugs at school. 21 
22 Students participate in after school activities. 22 
23 Students feel that they fit in at our school. 23 
24 Students feel safer now because the police 24 
officers (school resource officers) are now 
patrolling the halls. 
25 Students have a safe and orderly environment for 25 
learning. 
26 All students are treated the same way. 26 
27 Students have school spirit. 27 
28 Students look forward to going to school each 28 
day. 
29 Discipline policies are discussed each school 29 
year. 
30 Students must take a test on the discipline 30 
manual each year. 
31 Students must follow the rules of the school 31 
system. 
32 Lockers should be searched if a student is 32 
suspected of having drugs. 
33 Students should be searched for illegal items 33 
randomly if the student is suspected of having 
weapons or drugs. 
34 Students are allowed to carry book bags to the 34 
classroom. 
35 High school should be voluntary (no compulsory 35 
attendance) for all students. 
36 Students suspended are not allowed on school 36 
property. 
37 Students expelled are not allowed on school 37 
property. 
38 Students suspended are not allowed to attend 38 
school functions. 
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Appendix C (continued) 
AAAOSN 
39 Students expelled are not allowed to attend 39 
school functions. 
40 Students decide what classes they will take. 40 
41 Students decide who their teachers will be. 41 
42 I am not afraid to tell my teachers what I feel 42 
whether they like it or not. 
43 I am not afraid to tell the administrators what I 43 
feel whether they like it or not. 
44 I am not afraid to tell my parent( s )/guardian( s) 44 
what I feel whether they like or not. 
45 I don't allow teachers to touch me anytime. 45 
46 I don't allow 46 
my school's administrators to touch me 
anytime. 
47 I feel comfortable doing rude, disrespectful 47 
things around faculty or staff members. 
48 I feel comfortable using curse (bad) words to 48 
teachers. 
49 I feel comfortable using curse (bad) words to 49 
administrators. 
50 I don't think I have to carry out instructions of a 50 
faculty or staff member. 
51 I raise my voice if a teacher or school raises their 51 
voice to me. 
52 I respect my school administrators. 52 
53 I respect my teachers. 53 
54 I respect my parent( s )/guardian( s). 54 
55 My teachers monitor the discipline of students in 55 
class. 
56 My teachers monitor the time on task for 56 
students in class. 
57 My teachers are concerned with my learning 57 
environment. 
58 My teachers don't allow me to be late to class. 58 
59 My teachers don't allow me to skip class. 59 
60 My teachers give me lessons that involve me in 60 
learning. 
61 My school work requires my best effort. 61 
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Appendix C (continued) 
AAAOSN 
62 My teachers grade my class work fairly. 62 
63 When my teachers say they are going to do 63 
something, they always do it. 
64 My teachers make me feel special and important. 64 
65 My teachers make sure that students do their 65 
work in class. 
66 Students are not allowed to walk around the 66 
classroom as they feel. 
67 My teachers punish students who misbehave in 67 
the classroom. 
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